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❑ Determining school capacity 

❑ Regulation 9 Minimum Norms & Standards of School 
Infrastructure

❑ Basic Education Laws Amendment Bill (BELA)



Context
✓Hunter Commission – Investigation (1992 – 1994)

       - State Schools                                - Community Schools

       - State-aided and farm Schools       - Model-C Schools

      

✓Paper on Education and Training entitled Education and Training in 

Democratic South Africa: First Steps to Develop a New System 

(March 1995) – Whitepaper 1

✓ Report of the Committee to Review the Organisation, 

Governance and Funding of Schools (the Hunter 

Commission Report)

✓ the Draft Education White Paper 2

✓ the South African Schools Bill 



✓ Dr Balde Nzimande – Chairperson of the portfolio committee 

Education (Parliament) 
“won’t revert back to the pre-76 model of State Schools”

✓ SASA (Act 84 of 1996) –

- Democracy

- Partnership       parents (SGB), school & Department

- Cooperation & mutual respect

- Shared management & governance (SMT / SGB)

✓ Latest model BELA – virtually a state model

✓ Period 1994 to 1996 – The principles of public school

were accepted



✓SASA – Has been amended 11 times since September 2021

✓Amend aspect of the act – The department was not successful in

litigation against a school.

▪ Die Laerskool Middelburg en ’n ander v Die Departementshoof: Mpumalanga se 

Departement van Onderwys en andere [2002] JOL 10351 (T) [Language]

▪ Hoërskool Ermelo v The Head of Department of Education: Mpumalanga (219/08) 

[2009] ZASCA 22 (27 MARCH 2009) [Language]

▪ FEDSAS v MEC for Education, Gauteng province [Admission]

▪ Federation of Governing Bodies for South African Schools v Head of the 

Department for Education, Northern Cape and Another (887/2016) 8 June 2016 

[Admission]

▪ Governing Body Hoërskool Overvaal v Head of Department of Education 

(86367 2017) [2018] ZAGPPHC 1 (15 January 2018) [Admission]



✓Failed government – Recentralise power

✓ National Norms and Standards for School Funding (as amended in 

2006), issued in terms of the South African Schools Act 84 of 1996

▪ The MEC for Education of each province - must ensure

that there are enough school places

▪ If an MEC cannot comply - he or she must take steps to remedy the 

situation



School Admission – Section 5 BELA 

❑ Sec 5 – Subject to this Act and any applicable provincial law the 

admission policy of a public school is determined by the governing 

body of such school – Provided that 

(a) the Head of Department, after consultation with the governing

body of the school, has the final authority, subject to section 9,

to admit a learner to a public school. 

The Constitutional Court has already interpreted the right of learners to access 
to education in the case of MEC for Education Gauteng v Governing Body of 
the Rivonia Primary School (2013)

❑ The SAOU is convinced that the Bill goes further than the 

judgement requires and assigns excessive rights to the 

provincial department of education.



(2) The governing body of a public school, may subject to subsection 

(13), determine the language policy of the school subject to the 

Constitution, this Act and any applicable provincial law:

- “Provide that the language policy of a public school must be limited to one or more 

of the official languages of the Republic as provided in section 6(1) of the 

Constitution”… and must submit to the HOD… for approval (annually).”

Note: Sub sec 13 – The HOD may also instruct an SGB to adopt 

more than one LOLT.

The Constitutional Court has already interpreted the principal of a 

public school’s language policy in the case of Head of 

Mpumalanga Department of Education and Another v Hoërskool 

Ermelo & Another (2010)

Section 6 – Language Policy BELA



CONCERN ABOUT 

REGULATION 9 – 

Minimum Norms and 

Standards of School 

Infrastructure



✓ Section 5A(1) of the SA Schools Act, 1996, stipulates –

The Minister may, after consultation with the Minister of Finance and 

the Council of Education Ministers, by regulation prescribe minimum 

norms and standards for-

(a)School infrastructure;

(b)Capacity of a school in respect of the number of learners a school 

can admit; and 

(c)The provision of learning and teaching support material.

✓ The union is particularly concerned about the absence of 

regulations to address section 5A(1)(b) as the only reference we 

can find is regulation 9 of the Minimum Uniform Norms and 

Standards for Public School Infrastructure which refers to 1m² 

for learners in Grades 1 to 12.



✓ 1m² per learner in grades 1 - 12 as per sub-regulation 9(1)(b) is not 

educationally justifiable and furthermore we regard it as irrational and 

unreasonable; and
The current 1m² does not consider the following:

▪ Impossible to fit a desk, chair and learner into 1m² 

▪ No allocation - cases of learners 

▪ Learners need reasonable space for reasonable movement 

▪ Learners require aisles to access their desks

▪ Educators require space to move in aisles and between 

desks to reach learners and assist individual learners



MNNS: Determination of class room capacity

Physical class size

Length Width ㎡

7 7 49



CALCULATING CAPACITY CALCULATING CAPACITY

Space for educator Space for educator

Desk & Chair (㎡) 1.4

Cupboard (㎡) 0.32

Movement (㎡) 7

8.72

Desk & Chair (㎡) 0

Cupboard (㎡) 0

Movement (㎡) 7

7



Balance of available space

Original Classroom ㎡ 49

Minus - Educator 8.72

40.28 

[A]

Balance of available space

Original Classroom ㎡ 49

Minus - Educator 7

42

 [A]



Space for learners and learner 

furniture

Space for learners and learner 

furniture

Desk (㎡ 

x ㎡)

0.55 0.45 0.25

Chair (

㎡ x ㎡)

0.4 0.4 0.16

0.41

㎡ for case and movement 1

Allocated ㎡ p/learner [B] 1.41

Desk (㎡ 

x ㎡)

1 1 1.00

Chair (

㎡ x ㎡)

0 0 0

1.00

㎡ for case and movement 0

Allocated ㎡ p/learner [B] 1



Space for learners and learner 

furniture

Balance of available space 

(㎡)

40.28

Allocated ㎡ p/learner 1.41

Number of learners [C] 28.6

Space for learners and learner 

furniture

Balance of available space 

(㎡)

42

Allocated ㎡ p/learner 1.00

Number of learners [C] 42.0



✓40 learners per class as per sub-regulation 9(2) is not an educationally 

justifiable method to determine the number of learners per class or to 

multiply the number of classrooms by 40 to determine the capacity of a 

school. 

✓State’s legal advisers – Settled the matter out of court

✓The SAOU referred this matter to the High Court – To make the 

settlement an order of the Court 



✓ The settlement – Is in the form of a circular

1. Curriculum - subjects offered / extra-curricular activities. 

Guidelines – Determining school capacity

2. Improving or maintaining - Academic performance.

3. LOLT – double / parallel medium.

4. Other curriculum and extra-curricular choices.

5. Impact - additional learners may have on the right of all learners

to quality education.

6. Conditions of classrooms / laboratories / other spaces.



7. Allocation of classrooms - grades / specific subjects.

8. National health and safety standards.

9. Adequate ablution facilities.

10. The utilisation of available classrooms.

11. Staff establishment / Workload of educators.

12. Space for the administrative needs.

13. Number of suitable classrooms.

14. Physical size of classrooms.



15. Space required – sports / cultural / recreational activities.

16. An analysis of each school's current space to accommodate more

learners.

17. Learners' best interest - quality education.

18. Prevent overcrowding.



How do you determine 

school capacity?



What is meant by capacity?

❑ The first reference is to the total capacity of a school. 

- the physical space available for learners/teachers in the 

     available classrooms

-  Furniture (Desk/chair/ space and learner/teacher

- Curriculum space 

A specific formula is used to calculate the value. 

The formulation depends on which side of the fence 

the Calculator sits.) 



❑ The second reference is to the enrolment capacity of a 

school.  This is the total amount of learners that a specific 

school can accommodate in Grade 8 in the case of a High 

School for any specific year. (Grade 1 in the case of a 

primary school)

❑ The third reference to capacity is the actual number of 

learners enrolled at a school.



Capacity determination is important for the 

following reasons:

❑ Effective / efficient - use of resources.

❑ Safety risks & concerns.

❑ Enrolment capacity for a specific school.

❑ Total capacity of a specific school.

❑ The calculation – assist you in court.

❑Management tool - SGB and SMT.

Tool to calculate - 



Capacity calculations are done by:

❑ The SGB together with the SMT.

❑ The District office or an Official from the DBE.

❑ Independent external parties. 

IMPORTANT: ALL OF THESE PARTIES WILL 

DETERMINE CAPACITY FROM DIFFERENT 

PERSPECTIVES.



The following factors are taken into consideration when 

school capacity is determined:

❑ 18 Guidelines – Settlement in terms of Regulation 9



How do the different 

parties calculate capacity?



The Department of Basic Education

❑ For total capacity, the DBE will take the number of classrooms and 

multiply it by 40. E.g.  

      17 classrooms x 40 learners per class = 680 learner’s total capacity. 

❑ For enrolment capacity, the DBE will ask the Principal how many 

available classrooms the school has and they will again multiply by it by 

40 (17 classrooms x 40 learners per class = 680 learners’ total 

capacity)



But this calculation is too general because:

❑ Classrooms vary in size.

❑ Classrooms are used for different purposes. 

❑ The learners follow a timetable and the classes are used by 

different groups of educators.



The SGB & SMT

❑ The SGB and SMT - specialised approach will be taken to

                                     determine school capacity. 

❑ The SGB and the SMT will physically inspect the sizes of the 

different learner desks and chairs that are used in the school. 

❑ (The smaller learner desks and chairs are used by the ‘junior’ grades 

in the school while the larger desks and chairs are used by the 

‘seniors’ in the school).



❑ Formula for single desks classrooms: 

Classroom 

size [m²] -
Teacher 

furniture

[m²] 

Educator 

space 

[7m²] 
÷

Learner 

space 

[1m²]
+

Size of 

learner 

desk [m²] 

=
Learner class 

capacity 

(Single desk)

-



❑ Formula for double desks classrooms: 

Classroom 

size [m²] - Teacher 

furniture

[m²] 

- Educator 

space 

[7m²] 

÷
Learner 

space of 

2 learners 

[1m²]

+
Size of 

learner 

desk [m²] 

    X 2

=
Learner class 

capacity 

(Double desk)



E.g. High School X has the following infrastructure. The 

classrooms vary in size.

▪ 12 of the classes are 49𝑚2 

▪ 3 of the classes are 60𝑚2

▪ 1 laboratory 70𝑚2

▪ 1 Library 80𝑚2



Facilities that are not suitable as classrooms:

• Laboratories

• Computer centre

• Media centre

• School hall

• Offices

• Staff room

• Meeting rooms

• Storage rooms



❑ Determination of class capacity  - 

                            The 12 classes of 49 𝑚2   

Average learner 

desk (Juniors)

Teacher 

desk

Teacher moving 

space 7𝑚2

Learner moving 

space 1𝑚2

Teacher furniture

Bookshelf

600mm

500 mm

890mm

1500mm

400mm

1500 mm

7 m Length

7 m Width



Surface are = Length + Breadth 

Learner desk (Junior)                                         

Surface area = Length + Breadth                 

                  = 600 mm + 500 mm                                                     

                 = 1100 mm²                                                       

Teacher desk

               Surface area = Length + Breadth

                                  = 1500 mm + 890 mm

                                  = 2390 mm²        

Teacher furniture (Bookshelf)

                    = Length + Breadth

                   = 1500 mm + 400 mm

                   = 1900 mm²                                               

Surface area = Teacher desk + Teacher 

furniture (Bookshelf)

                        = 2390 mm² + 1900 mm² 

                        = 4290 mm²                                   



Classroom 

size [m²] -
Educator 

furniture  - 

[m²] 

Educator 

moving 

space    ÷
[m²]

Learner 

moving 

space    +

Size of 

learner   =
desk

Learner 

class 

capacity 

(Single 

learner 

desk)

49 m²       - 4.290m²  - 7m²     ÷ 1 m²      + 1.100 m² = 38.81 

…39

26.62
1.41m²8.72m²



The three 60 m² classes
10 m length

6 m length

Double learner 

desk (Juniors)

Teacher space 7 m²

Learner space 1 m²

Teacher desk

Teacher furniture 

(Bookshelf)

1200mm

500 mm

1500 mm

890 mm

1500 mm

400 
mm



Double learner desk (Junior)                                         

Surface area = Length + Breadth                 

                  = 1200 mm + 500 mm                                                     

                 = 1700 mm²                                                       

Teacher desk

               Surface area = Length + Breadth

                                  = 1500 mm + 890 mm

                                  = 2390 mm²        

Teacher furniture (Bookshelf)

                    = Length + Breadth

                   = 1500 mm + 400 mm

                   = 1900 mm²                                               

Surface area = Teacher desk + Teacher 

furniture (Bookshelf)

                        = 2390 mm² + 1900 mm² 

                        = 4290 mm²                                   



Classroom 

size [m²] -
Teacher 

furniture  - 
Educator 

Space    ÷
[m²]

Moving 

space of  +
2learners

Size of 

learner   =
table

X 2

Learner 

class 

capacity 

(Double 

learner 

desk)

60  m²  - 4.290 m²  - 7m²  ÷ 2 m² + 1.700 m² 

x 2 =

52.11 

learners

2 x1.41m²

= 2.82 m²

= 36.728.72m²



Learner class capacity = Learner class capacity X 3 [60 m² classrooms]

                                    = 52 X 3

     Learner class capacity = 156

Learner class capacity = Learner class capacity X 12 [49 m² classrooms]

                                    = 39 x 12

     Learner class capacity = 468 342

111



Total 

Capacity =

(49 m²  

classrooms) +

(60 m² 

classrooms) = ?

Total 

Capacity = 468 learners + 156 learners = 624

342 111 453



Will delph into much greater detail -

▪ The South African Schools Act (84 of 1996)

▪ Occupational Health and Safety Act (85 of 1993)

▪ SABS 10400, F, P, and Q of the building regulations

 - F Site operations

- P Drainage

- Q Non-water-borne means of sanitary disposal

Consultant



▪ National minimum norms and standards for School Infrastructure

- The National Norms and Standards for School Infrastructure was 

drafted in order to address a set of architectural design specifications 

which must respond to the needs of the education and training system. 

▪ National Building Regulations SANS 1400:210

- Requirements to ensure that buildings will be designed and built in

such a way that persons may live and work in a healthy and safe 

environment. 



▪ Risk assessment

▪ Facility Regulations GNR 924 of 3 August 2004

▪ Child Care Bylaws

▪ Figures supplied by school





Finansies is die lewensaar van die 

skool, maar is ook die Hoof se 

Achillies heel

Mnr CGG Lancaster
Voorheen Hoof by 

Laerskool Bergland

FINANSIËLE BESTUUR



WAAROM DIE ONDERSKEID?

Lewensaar
le·wens·aar s.nw. [lewensare] (figuurlik)
✓ Iets wat onontbeerlik is vir voortbestaan of welvaart: Vaaldam sal ... die volgende 

honderd jaar vir sy miljoene afhanklikes 'n belangrike lewensaar bly.

✓ Bron wat dien as die basis van oorsprong of bestaan, gesien of voorgestel as 'n 

aar.

Achillesheel 
uh ki leez heel s.nw [agilleshiel] 
✓ Dui kwesbare of swak punt van 'n individu of ding aan

✓ Dit is die punt waar die persoon die broosste voel, sonder om genoeg beheer te 

hê om 'n sekere situasie te beheer.

✓ Uitdrukking wat in verskillende kontekste gebruik kan word, wat dui op die swak 

punt van 'n persoon, ding, organisasie, projek, ens. 





✓ Die Grondwet van die Republiek van Suid-Afrika, 1996

✓ Die Wet op Nasionale Onderwysbeleid, 1996

✓ Die Die PAJA-wet, 2000 (Wet op die Bevordering van Administratiewe 

Geregtigheid)

✓ Die Suid-Afrikaanse Skolewet, 1996 (SASW)

✓ Die Wysigingswet op Onderwyswette, 2007

✓ Die Wet op Indiensneming van Opvoeders, 1998

✓ Die PAM-dokument, 2022 (Personnel Administrative Measures)

✓ Die Staatsdienswet, 1994

✓ Die Nasionale Riglyne vir Beheerliggaamverkiesings

✓ Relevante provinsie spesifieke voorskrifte 

REGSRAAMWERK



HOE LYK EFFEKTIEWE FINANSIëLE BESTUUR? Wat kan 

aanleiding gee tot Hoof se Achillesheel?
1. Min aandag aan rolspelers se nougesetheid tov amptelike pligte- Finansiële Dissipline & 

Motivering( Etiese voorbeeld) deur Hoof ontbreek.

2. Kennis rakende rol en verantwoordelikhede m.b.t. skoolbestuur en professionele bestuur

ontbreek- te min Finansiële & Bestuursopleiding, (Strategiese Beplanning)

3. Nie -Effektiewe Finansiële beleid- fokus nie op voorkoming van korrupsie en bedrog

4. Opstel en kontrolering van die begroting- Gedeelde Visie, Strategiese Plan, Skoolontw Plan, 

Skoolverbeteringsplan nie in ag geneem. (Vyfjaar [planne)

5. Nie ‘n papierspoor (rekords). Moenie skandaal probeer voorkom ipv om wangedrag en

wanadministrasie in kiem te smoor nie. Geen rekonsiliasiekontrolering-korrupsie

6. Vermy nie slaggate nie !! Waardegebasseerde werwing –dieselfde Etiese Perspektief?                                                                                            

Nepotisme? Konflik van belang?



DIE SUID-AFRIKAANSE 

SKOLEWET, 1996?



SKOOLBESTUUR: SBL vs Skoolhoof 
Die kernbepaling met betrekking tot die funksies van beheerliggame is artikel 16(1) 

saamgelees met artikel 16(3) van die SA Skolewet, wat bepaal:

✓ die beheer van elke openbare skool in sy beheerliggaam vestig, maar 

✓ dat die professionele bestuur van ’n openbare skool deur die skoolhoof

onder die gesag van die HOD (Hoof van ’n Provinsiale 

Onderwysdepartement) onderneem word.

Artikel 16(1) maak dit ook duidelik dat die bedoeling is dat ‘n beheerliggaam nie 

onbeperkte werksaamhede het nie. Dit bepaal naamlik dat ‘n beheerliggaam slegs 

sodanige werksaamhede en verpligtinge mag verrig en slegs sodanige regte mag 

uitoefen as wat deur die Skolewet voorgeskryf is.



MY VERPLIGTING AS SKOOLHOOF re FINANSIES:

ARTIKEL 16A VAN SA SKOLEWET
16A. Functions and responsibilities of principal of public school
(1)(a) The principal of a public school represents the Head of Department in the 

governing body when acting in an official capacity as contemplated in sections 
23 (1) (b) and 24 (1) ( j).

(2) The principal must
(a) in undertaking the professional management of a public school as contemplated 

in section 16 (3), carry out duties which include, but are not limited to
(i) the implementation of all the educational programmes and curriculum 

activities;
(ii) the management of all educators and support staff;
(iii) the management of the use of learning support material and other 

equipment;
(iv) the performance of functions delegated to him or her by the Head of 

Department in terms of this Act;
(v) the safekeeping of all school records; and
(vi) the implementation of policy and legislation;

(b) attend and participate in all meetings of the governing body;



MY VERPLIGTING AS SKOOLHOOF re FINANSIES:

ARTIKEL 16A VAN SA SKOLEWET - continued
16A. Functions and responsibilities of principal of public school
(2)( f ) inform the governing body about policy and legislation;

(g) provide accurate data to the Head of Department when requested to do so; 
and; assist the governing body with the management of the school’s funds, 
which assistance must include
(i) the provision of information relating to any conditions imposed or directions

issued by the Minister, the Member of the Executive Council or the Head of 
Department in respect of all financial matters of the school contemplated in 
Chapter 4; and

(ii) the giving of advice to the governing body on the financial implications of 

decisions relating to the financial matters of the school

(h) take all reasonable steps to prevent any financial maladministration or
mismanagement by any staff member or by the governing body of the school;

( j) be a member of a finance committee or delegation of the governing body in 
order to manage any matter that has financial implications for the school; and

(k) report any maladministration or mismanagement of financial matters to the 
governing body of the school and to the Head of Department.



SKOOLBEHEERLIGGAAM (SBL) SKOOLHOOF

1. Vasstelling van skoolfonds en administrasie 
ooreenkomstig voorskrifte deur die HOD 
uitgereik – artikel 37(1).

1. Bystand aan SBL met funksies i.t.v. SA 
Skolewet – artikel 16A. Hfst A 4.2 van PAM

2. Open van bankrekening en instandhouding 
daarvan – artikel 37(1) 

2. Bystand en advies re inkomste/uitgawes in 
konsultasie met SBL. Hfst 4.2(e)(i) van PAM. 

3. Voorbereiding van begroting en voorlegging 
aan ouers– artikel 38.

3. Bestuur die begrotingsproses en
administreer begrotingsproses indien
gedelegeer deur BL . Hfst C3.3(1.21)PAM 

4. Rekordering van fondse ontvang en bestee 
deur die skool en van sy bates, laste en 
finansiële transaksies – artikel 42.

4. Bystand aan SBL in bewaring en
instandhouding van rekords en deeglike
boekhouding. Hfst A 4.2 (e) (i) PAM

5. Opstel van jaarlikse finansiële state 
ooreenkomstig die riglyne wat deur die LUR 
bepaal is – artikels 42(b) en 43(5).

5. Bestuur die opstel en finalisering van die 
finansiële state, indien gedelegeerd.
Hfst A 4.2(e)(v) PAM

ROL EN VERANTWOORDELIKHEDE: SKOOL 

FINANSIES



SKOOLBEHEERLIGGAAM (SBL) SKOOLHOOF

6. Aankoop van LTSM – artikels 20 en 21. 6. Adviseer oor LTSM.

7. Invordering van skoolfonds – artikels 39 en
41.

7. Verseker beheermaatreëls rakende
invordering en kontantbetalings. A. 4.2 (e)(v) 

8. Indien van jaarlikse finansiële state, 
geouditeer of ondersoek kragtens artikel 43, 
aan die Departementshoof voorlê – artikel 
43(5).

8. Bestuur die opstel en finalisering van 
jaarlikse finansiële state.

9. Aanvulling van fondse deur DBO om kwaliteit
onderrig te verbeter – artikel 36.

9. Bystand aan SBL in uitoefening van hulle
funksies. SASW. Hfst A4.2(e)(v) PAM

10. Besluitneming re vrystelling van skoolgelde
– artikels 39 en 41.

10. Bestuur nakoming en rapporteer nie-
nakoming – artikel 16A.

ROL EN VERANTWOORDELIKHEDE re SKOOL 

FINANSIES

Assist – Advise – Prevent - Report



#WantOnsGeeOm

BELANGRIK - TESOURIER
✓ Die Tesourier van die SBL is verantwoordelik vir die algehele finansiële

sake van die skool onder leiding van SBL.

✓ Kry iemand wat kundig is.

✓ Verantwoordelikhede:

✓ Monitor alle gelde ontvang op ‘n maandelikse basis-kontantvloei

✓ Monitor alle goedgekeurde betalings

✓ Monitor alle kleinkasbetalings en/of rekonsiliasies

✓ Monitor alle skenkings ontvang

✓ Voorlegging van finansiële state op ‘n kwartaalikse basis

✓ Monitor werklike inkomste en uitgawes teen goedgekeurde

begroting

✓ Die Tesourier moet basies finansiële state behartig – nie

daaglikse hantering van gelde nie. 

VERTROUE IS GOED, KONTROLE IS BETER



✓ Aanstelling en samestelling van die 

finansiële komitee

✓ Opdrag aan die Finansiële komitee

✓ Prosedure vir:

▪ Die hantering van skoolfinansies

▪ Die ontvangs van geld in die klas

▪ Debietorders

▪ Geldinsamelings

✓ Begrotingsprosedure en –bestuur

✓ Aankope & Betalings

✓ Debietkaarte

✓ Rekenkundige stelsel

✓ Die finansiële beampte

EFFFEKTIEWE FINANSIËLE

BELEID
✓ Bateregister

✓ Verkrygings

✓ Afskrywings

✓ Voorraad [opnames, beheer, verslag, 

bestellings]

✓ Salarisse

✓ Bankrekeninge

✓ Beleggingsbeleid

✓ Maandelikse verslagdoening

✓ Finansiële jaarstate

✓ Skoolgeld

✓ Fondsinsameling

✓ Veilige bewaring

EFFFEKTIEWE FINANSIËLE 

BELEID



WENKE VIR ‘N SKOOLBEGROTING
'n Skoolbegroting is 'n vooruitskatting van 'n skool se verwagte:

• inkomste en uitgawes ;

• oor 'n spesifieke tydperk (jaar);

• in die toekoms (opkomende jaar)

Daar moet verseker word dat die werklike aktiwiteite met die beplande aktiwiteite 

ooreenstem.

‘n Begroting het daarom beide 'n:

• Beplanningsfunksie (aktiwiteite met finansiële implikasies moet beplan word)

• Beheerfunksie (deurlopende beheer moet uitgeoefen word)

Wie is al die rolspelers by ‘n begroting:

• Afdelingshoofde [Vakhoofde, Sport –en Kultuurorganiseerders, Sekretaresses, 

Bestuurders, HOD’s]

• Skoolhoof en Finansies sekretaresse

• Finansiële Komitee [Finkom]

• Skoolbeheerliggaam

• Ouers



WENKE VIR ‘N SKOOLBEGROTING



WAT VORM DIE BASIS TOT KLAGTES VAN  

FINANSIËLE WANBESTUUR

Die gebrek aan ‘n vertrouensverhouding tussen SBL-lede en

die Skoolhoof:

✓ Onkunde – gebrekkige kennis / inligting

✓ Deursigtigheid – vae antwoorde en beperkte inligting

✓ Gebrek aan ervaring – nuut aangestelde Skoolhoof / SBL 

of beide.

✓ Disrespek, Nepotisme, Gunsbetoon

✓ Ooglopende wanbestuur en wanadministrasie



#WantOnsGeeOm

KLEIN FOUTE MAAK GROOT 

PROBLEME

“Always ask at all levels, “How would 

this sound in court?” 

✓ “If there is one place you don`t want to be it is in court, where your future is handed 

over to the vagaries of judges, lawyers and other beasts.” Five Minute Manager. 

Wayne Brown

✓ Snoepie – kontrakteur vs. personeel/ouers/leerders. Kontrakte- vra die moeilike vrae!!

✓ Sporttoere

✓ “Incentives”  ART 38A!!

✓ Skool kredietkaart. Kontant-gebrekkige kontrole!

✓ Skoolvoertuie -Logboek



Artikel 38A – Verbod op betaling van ongemagtigde 

vergoeding, of gee van finansiële

voordeel of voordeel in natura vir sekere werknemers
✓ ŉ Verbod op ongemagtigde voordele of vergoeding

aan personeel in diens van die staat (38A(1))

✓ Voorsiening vir ŉ aansoek om die werkgewer se 

goedkeuring vir die betaling/toestaan van 

vergoeding of voordele aan sodanige personeel 

(38A(2), (3), (4), (6) en (7))

✓ ŉ Reg van appèl by die Lid van die Uitvoerende Raad 

(LUR) vir Onderwys indien sodanige aansoek geweier 

word, of teen die versuim om binne drie maande 

nadat die aansoek ingedien is ŉ besluit te neem 

(38A(10))

✓ Voorsiening vir die betaling van reis- en verblyftoelaes 

aan personeel in diens van die staat teen sekere 

tariewe en in bepaalde omstandighede 

(38A(5))VOORBEELD: BELASTING!!

NEEM KENNIS:



Artikel 37: Skoolfonds en bates van Openbare Skole 

✓ EEN lopende rekening – belê rente in ander rekening met 

toestemming van LUR [artikel 37(3)]

✓ Die skoolfonds, alle opbrengs daarvan en enige ander bates 

van die openbare skool moet slegs gebruik word vir—

✓ (a) opvoedkundige doeleindes, by of in verband met 

sodanige skool;

✓ (b) opvoedkundige doeleindes, by of in verband met 'n 

ander openbare skool, volgens ooreenkoms met sodanige 

ander openbare skool en met die toestemming van die 

HOD;

✓ (c) die uitvoering van die funksies van die beheerliggaam; 

of

✓ (d) 'n ander opvoedkundige doel ooreengekom tussen die 

beheerliggaam en die HOD.

✓ VOORBEELD: Persoonlike gebruik van skoolvoertuie en 

brandstof.

NEEM KENNIS:



Artikel 37: Skoolfonds en bates van Openbare Skole 

✓ Geld uit die skoolfonds van 'n openbare skool mag nie in 'n trust 

inbetaal word of gebruik word om 'n trust te stig nie – NB!!

✓ VOORBEELDE VAN KLAGTES TEEN SKOOLHOOFDE:

Art 16(2)                                          - BL het skoolbestuur vertrou om                       

Vertrouensposisie op te tree soos deur Wet vereis

-----------------------------------------------------------------------------

Art 16A Werksaamhede vd Hoof  – Hoof voldoen nie aan vereistes

-----------------------------------------------------------------------------

Art 16(a)(i)(k) redelike stappe - Ouditeur aanbevelings nie uitgevoer

wanadministrasie/wanbestuur Hoof nie aangemeld. BL nie ingelig

.                                                          ivm skenking nie. Skoolbestuur.

----------------------------------------------------------------------------------

Art 37(2) Skoolgelde ontvang - Kontant insameling-Revue,    

Skoolgeld, vrywillige bydrae worsbroodjie, speletjies-

geen rekenskap

NEEM KENNIS:



✓ Voldoen volledig aan Artikels 16A, 37 en 38A van SA Skolewet

✓ Voer finansiele beleid en besluite PRESIES uit.” Ons het dit nog altyd so gedoen”. 

Moenie u self mislei nie-wanbestuur!

✓ KEN die wetgewing en provinsiale direktiewe-finansiële delegasie

✓ Voorsien akkurate inligting aan alle rolspelers. Deeglike, korrekte, getekende 

notules

✓ Wees deursigtig. Luister na die ouditeur! Voer tot op letter van die wet uit.

✓ Tree op i.t.v. jou sorgsaamheidsplig (artikels 16A(h) – (k)). Voldoen aan         basiese 

morele en etiese waardes en beste praktyk soos vereis, 

✓ Verklaar konflik van belang ! 

✓ Vermy nepotisme en vermy onregmatige gebruik 

✓  bv voertuie, werkers, apparaat, elektronika

✓                                  Assist – Advise – Prevent - Report

-+

SAMEVATTING – WAT MOET JY ONTHOU:



ALLEDAAGSE KORRUPSIE:

✓ Doen gunste vir vriende /familie

✓ Ontduiking van protokol

✓ Manipulering van aankope

✓ Toepassing van voorkeurbehandeling in toekenning van kontrakte

BELONING VAN KORRUPSIE:

✓ Smeergeld (kickbacks) bv sg bemarking

✓ Aanstelling van familie, vriende –Nepotisme bv verblyf

✓ Befondsing van persoonlike uitgawes

✓ Vergunning van seksuele en ander gunste

✓ Presente van enige aard, spesiale behandeling-belasting? “ Financial Disclosure?”

WAARSKUWINGSSEINE (Red Flags) VAN AANKOPE BEDROG:

✓ Bestuur systap beheermaatreels Handel buite goedgekeurde begroting

✓ Goeie verhouding met diensverskaffer. Vergelyk nie pryse-1 verskaffer

✓ Duur voorraad. Geen aandag aan besonderhede. Geen rekonsiliasie.kontrolering

                                                        Assist – Advise – Prevent - Report

-+

SAMEVATTING – WAT MOET JY ONTHOU:



SAMEVATTING: WAT MOET JY ONTHOU:

BEDROG:

✓ Is die oogmerk om onwettige /onreëlmatige dade te pleeg of om `n doelwit te bereik wat 
nie in ooreenstemming met die wet, openbare beleid of beleid van die inrigting is nie.

✓ SLUIT IN:

✓ Verlofvorms wat nie voltooi word en nie ingedien word nie

✓Wanbestuur /finansiële wangedrag tov verslaggewing oor geld, transaksies , bates

✓Manipulerende gedrag by toekenning van kontrakte

✓ Uitreik van kwitansies vir werk wat nie gedoen is nie

✓ Diefstal van fondse

✓ Persoonlike gebruik van bates bv toerusting vd inrigting

✓Misbruik van Internetdienste

✓ Doelbewuste weiering om verslag te doen of te reageer op oneerlike/verdagte gedrag
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Background

 Post Provisioning process was guided by ELRC Collective agreement 4 of 1995.  The 

agreement indicated that the ratio as follows:

- Secondary Schools : 1:35

- Primary Schools : 1:40

 The agreement was enforced in the absence of Norms.  However, norms were published 

in 1998 and were further revised in 2008 to cater for the curriculum change.  In 2016 

norms were amalgamated into the revised Personnel Administrative Measures (PAM as 

Amended).   The current policy imperative is therefore PAM as amended (Chapter A) in 

relation to Post Provisioning.



 A.2.2 Creation of Educator posts by a MEC Responsible for Education in a

Province (Government Gazette No 19627, dated 18 December 1998, as

amended by Government Gazette No 24077, dated 15 November 2002)

(Regulations regarding the terms and conditions of employment of

educators (Schedule))

 A.2.2.1 The MEC responsible for education in a province must determine the

educator post establishment of the provincial department of education in

terms of section 5(1)(b) of the EEA, in accordance with any applicable

policy made in terms of NEPA.



Legislative Empowerment

A.2.2.2 In determining the post establishment of a provincial department of education, the MEC 

must A.2.2.2.1 Consult with the trade unions in that province which are members of the 

ELRC and governing body organisations which are active in that province.

A.2.2.2.2 Take into account –

 The budget of the provincial department of education.

 The effect that the post establishment will have on the employment 

security of educators.

 The fact that the division between expenditure on personnel and non-

personnel costs in the budget should be educationally and financially 

justifiable. 



Budgeting Process – CoE

 The departmental equitable share is based on both learners and

workforce historical data.

 The personnel budget is 80% of the equitable share.

 The personnel budget is further classified into various programme.

(Schools would be programme 2 and 4 respectively)

 CoE of the schools is split into 85 % core and 15 % support.

 Determination of the baskets of posts is derived from the 85% and 15%

for schools.



Unit Cost Determination

 Unit cost is determined for every post type to narrow the skew gaps between lowest salary

notch and highest salary notch within the same act of appointment.

 The current number of posts per post type are multiplied by the respective unit cost, Pay

Progression rate (1,5%) Benefits rate (37%) and Cost of Living adjustment rate to determine the

budget cut off line in terms of CoE. These are the parameters that drives the process of

determining the basket of posts.

 The exercise is executed in line with the approved budget figures as provided by Management

Accounting directorate.



Post Allocation to Schools

 This process is done using the Post Provisioning Model.

 The PPM is based on the principle that available posts are distributed to schools according to the

learner enrolment of various school equitably.

 The PPM comprises of the factors such as Period load, Grade Weight, Quintile, Language of

Learning and Teaching, Subject Weight, Schools weight, Funding level and Disability weight.

 A combination of all these factors gives rise to the school Weighted Learners which is the basis for

allocating posts to a school.



PARAMETERS REQUIRED (DATASET)

 Snapshot survey 31 July  - Source (SASAMS)

   - Learner numbers per grade

   - Learner Numbers per subject( Grade 10 – 12). This information must indicate the subject code and 

name as well as learners taking the subject.

  - Learners by Disabilities (Special Schools)

  - LSEN learners for Public Ordinary Schools (Full Service)

 Approved Basket of Posts (Pool)



Learner Grade Weighting

Grade C Period Load Funding Level
Ideal Maximum
Class Size Weight

1 - 4 40 96 100 35 1.19047619

5 - 6 40 96 100 40 1.041666667

7 40 96 100 37 1.126126126

8 - 9 40 96 100 37 1.126126126



SPECIAL SCHOOL NORMS – Therapists (A.2.5)

Disbility of Learners

Number of Posts

Per Learner

Cerebral Palsied 0,050

Physical Disabled 0,040

Specifically Learning 

Disabled 0,033

Visually Impaired 0,010

Hearing Impaired 0,010

Epileptic 0,020

Autism 0,033

Severely Intellectually 

Impaired 0,010



CS Educators Allocation Norms

Disbility of Learners

Number of Posts

Per Learner

Autistic 6

Blind 5

Cerebral Palsied 4

Deaf 5

Epileptic 3

Hard of Hearing 5

Mild Modarate Handicapped 2,5

Partially Sighted 5

Physical Disabled 4

Severe Behavioural Problems 5

Severely Intellectually Impaired 5

Specifically Learning Disabled 3



LANGUAGE OF LEARNING AND TEACHING

Grades 1 2 3 4 5 6 7 8 9 10 11 12

Main Langauge 2 2 2 2 2 2 2 3 3 3 3 3

Alternative Language 4 4 4 4 4 4 4 6 6 6 6 6



Allocation Formula

𝐶𝑜𝑛𝑠𝑡𝑎𝑛𝑡 𝑅𝑎𝑡𝑖𝑜 =
𝑃𝑟𝑜𝑣𝑖𝑛𝑐𝑖𝑎𝑙 𝑊𝑒𝑖𝑔ℎ𝑡𝑒𝑑 𝐿𝑒𝑎𝑟𝑛𝑒𝑟𝑠

𝐵𝑎𝑠𝑘𝑒𝑡 𝑜𝑓 𝑃𝑜𝑠𝑡𝑠

𝑆𝑐ℎ𝑜𝑜𝑙 𝐸𝑠𝑡𝑎𝑏𝑙𝑖𝑠ℎ𝑚𝑒𝑛𝑡 =
𝑆𝑐ℎ𝑜𝑜𝑙 𝑊𝑒𝑖𝑔ℎ𝑡𝑒𝑑 𝐿𝑒𝑎𝑟𝑛𝑒𝑟𝑠

𝐶𝑜𝑛𝑠𝑡𝑎𝑛𝑡 𝑅𝑎𝑡𝑖𝑜



GRADING OF SCHOOL

Educator posts 
of the 
Establishment 
of the school

Applicable 
Salary level

Grading Minimum Posts 
required to 
Upgrade

Minimum Posts 
required to 
Downgrade

1-3
8-9 P1 4 1

4-12
9 P2 13 2

13-24
10 P3 26 10

25-45
11 P4 47 22

46+
12 P5 - 43



Workload

Post Level Primary Secondary

Post Level 1 85% and 92% 85% and 90%

Post Level 2 85% and 90% 85%

Post Level 3 60% 60%

Post Level 4 10% and 92% 5% and 60%



Change Management



1. Change management Definition

• Change management is the process of guiding organizational change to 

fruition, from the earliest stages of conception and preparation, through 

implementation and, finally, to resolution. An effective management 

strategy is crucial to ensure businesses successfully transition and adapt 

to any changes that may occur.



2. Why is Change management necessary?

• By creating a proper Change Management plan, one can ensure to 

observe a smooth transition for the organizational change. But, 

there’s no point in mandating organizational changes if there are no 

solid plans on the monitoring, implementation & success reporting 

process of the change. As a result, failure is bound to happen.

• Thus, regardless of the type of change that you’re planning to 

obtain, the Change Management process will provide you with 

greater control over the whole journey – from start to finish.



3. Levels of Change Management

• Individual Change Management

It helps in managing the change of an individual so that he or she can grow in 

his or her life, while also achieving the defined goal

• Project Change Management

The plans & strategies that are required to ensure that a certain project 

achieves the intended outcome.

• Organizational Change Management

The process through which enterprises carry out transformations such as the 

introduction of new organizational methods, shuffling the organizational 

hierarchy, or even when integrating a new system software.



4. What are the steps in the Change Management process?
1. Identify the areas for improvement

• As most changes take place with the primary aim of enhancing a certain product, process, 

or outcome, it’s critical to first focus and set the target or goal. Such a process also 

involves identifying the individuals & resources which are necessary to facilitate the whole 

process.

• When you know your objective, it will help in creating a steady foundation for ease, clarity, 

and successful execution of the process.



4. What are the steps in the Change Management process?
2. Offer a proper business change plan or report to the stakeholders

• In an organization, there are multiple layers of stakeholders. These include the upper 

management who help in financing & directing the whole process. Since every 

stakeholder tends to have different experiences & expectations, the overall consensus 

should be in favor of the change. This is because, if the stakeholders are not convinced 

about the change, then it proves to be difficult to implement the whole process. Thus, this 

step is essential.



4. What are the steps in the Change Management process?

3. Planning stage

In this step, you have to create the entire roadmap that will help in identifying the starting 

point, the pathway that is to be followed, and the final destination. Moreover, estimation 

for costs and resources should also be included in the same.

One of the crucial aspects of the planning stage involves the creation of a multi-step 

procedure instead of relying on unplanned & sudden changes. Thus, it’s necessary to 

outline the incentives, the targets (which are measurable), the measurements that will be 

utilized, and the analysis.



4. What are the steps in the Change Management process?

4. Offer resources and utilize data for correct evaluation

• When it comes to the planning stage, funding and resource identification are some of the 

critical aspects to take note of. Such aspects can include obtaining equipment, creating 

proper infrastructure, and also regulating the software systems. Furthermore, additional 

tools will also be required for retraining, re-education, and re-thinking the practices & 

priorities.



4. What are the steps in the Change Management process?
5. Proper communication

Communication is the keyword that tends to run through the entirety of the Change 

Management practice. Planning, identifying, executing and onboarding – all are dependent 

on good communication. By offering open & clean lines for communication throughout the 

entire journey, the Change Management process can be successfully implemented.

Communication’ in this curriculum is defined by two-way communication along with the 

promotion of transparency. Ultimately, such avenues for communication will help in 

applauding the things that work and venting frustration regarding the aspects that don’t 

work as expected. Thus, changes could be made to the elements that don’t work 

seamlessly.



4. What are the steps in the Change Management process?

• 6. Manage & monitor obstacles

• One of the outcomes of Change Management is resistance to change, which can easily threaten the 

success of the entire project. Fear of the unknown is what creates resistance. Resistance is also 

created due to the various risks associated with the change, such as investment risks, financial risks, 

and so on.

• However, anticipating risks and mitigating the same with proper tools & leadership will help in 

creating a smooth change process. You shouldn’t avoid dealing with such obstacles, assuming that 

they will take care of themselves. Instead, you have to be proactive in your methodology. Listen to 

the feedback you receive and then make the informed decisions for the organization’s welfare. 

Always try to opt for novel solutions and do whatever you can to remove the barriers.



4. What are the steps in the Change Management process?

• 7. Celebrating achievements

• One of the essential aspects of any project is to successfully recognize organizational changes. 

When a Change Management process is carried out, it’s crucial to learn how much success the 

individuals and the team achieved with the same. Such recognition will help in adopting a different 

approach if the previous one doesn’t work as intended.

• For any company or business, data is power. The more data you have, the better decisions you’ll be 

able to undertake. Don’t just track the achievements but also look for interesting trends taking place 

between the achievements. Such a procedure will help in pushing everyone in the correct direction.



4. What are the steps in the Change Management process?
8. Continuous improvement

• Change can be challenging to implement, but it should also be known that it’s an ongoing 

procedure. Strategies must be adjusted throughout the whole project to suit the outcome. 

And that’s why proper reviewing and revision of the Change Management procedure might be 

required if certain aspects of the change aren’t working as seamlessly as they should. 

Furthermore, proper analysis of the problems will help in improving the current pathway for a 

much better one. Always keep in mind that there’s no one-size-fits-all plan and there’s no 

issue in accepting that your previous Change Management plan needs some tweaking. After 

all, such tweaking can assist you in successful execution.

• Thus, the principles of continuous improvement must be followed. Some enhancements can be 

easy & small to implement, but on the other hand, other enhancements can have a greater 

impact on the company. Regardless of the outcome, the basic principles should always apply.



What are the benefits of Change Management?

▪ Combat the resistance to change properly.

▪ Set ideal targets for changes and thereby monitor the progress

▪ Create techniques to implement organizational change efficiently

• Balance as well as address various elements of change such as processes, people, 

technology, and so on.
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GDE TRANSFERS SCHOOL BASED EMPLOYEES 
OORPLASINGS 

APPROVED TRANSFER POLICY SIGNED 

20 September 2023

EFFECTIVE 01 OCTOBER 2023



PREAMBLE 

❑ EMPLOYEES are the most valuable assets of any organistion

❑ Employees are transferred for personal reasons which most of the time is challenging 
their well being which necessitates movement to other districts or provinces 

❑ Fair opportunities to transfer are by means of; 

• Horizontal internal transfer 

• Interprovincial transfers 

• Interdepartmental transfers 

• Intra/Inter District Transfers 

SCOPE – ONLY PERMANENT EMPLOYEES APPOINTED IN THE APPROVED 
ESTABLISHMENT MAY TRANSFER



POLICY PRINCIPLES E OF EA
❑ NO employee shall be transferred unless s/he meets the requirements of the post

❑ The receiving post must be substantive

❑ NO TRANSFER for employees on probation

❑ The department will not be liable for costs incurred related to the transfer 

❑ A transfer must not be used to move staff on personal preference, or to avoid filling posts 
through recruitment processes, or as a punitive measure 

❑ Additional staff (excess) may only apply for single transfers

❑ Educator transfers will be approved for the start of the following academic term unless the 
conditions are dire for movement at the start of a new month  

❑ Educator PL1 single transfers will only be considered if no suitable  first entrants can be 
appointed 

❑ No transfers to higher posts. 

❑ If transferring to lower post, the incumbent must discuss and acknowledge a downgrade 
in notches 



POLICY PRINCIPLES E OF EA

❑ Post level 2 – 4 (departmental head, deputy principal, principals) are not allowed to 
transfer. Will only be considered on merit as a deviation 

❑ Office based post level 5 and above (DCES, CES ) are not allowed to transfer. The 
request will only be considered on merit as a deviation 

❑ General conditions of service remain the same  

❑ Single transfers to GDE posts are not considered during  the implementation of the PPN 
Circular ( Oct, Nov, Dec)



POLICY PRINCIPLES (PS ACT & PSR)
❑ NO employee shall be transferred unless s/he meets the requirements of the post

❑ The receiving post must be substantive

❑ NO TRANSFER for employees on probation

❑ The department will not be liable for costs incurred related to the transfer 

❑ A transfer must not be used to move staff on personal preference, or to avoid filling posts 
through recruitment processes, or as a punitive measure 

❑ Additional staff (excess) may only apply for single transfers

❑ PS Staff transfers will be approved for the start a new month  

❑ SL 7 and above may only transfer to other departments and provinces. Deviation is 
considered based  onthe merit.

❑ No transfers to higher posts 

❑ If transferring to a lower level post, the incumbent must acknowledge the downgrade in 
notches

❑ Employees appointed out of adjustment will not be allowed to transfer (e’g SL 6 in office)

❑ General conditions of service remain the same 



PROCEDURE TO FOLLOW 

1. Employee discuss with immediate supervisor and Senior Managers if office based 

2. Immediate supervisor,  the releasing ad receiving principal  and SGB in the case of 
school based 

3. The transfer request must be in writing,  (a letter) signed by the applicant (GDE 
DOES NOT USE FORMS)

4. The receiving office/school must respond in writing agreeing to the request 

5. If the transfer is between Primary and High school please mention the phases (Only 
Intermediate and Senior Phase is considered)

6. Interprovincial transfers must be approved by both HOD’s of the releasing and 
receiving Departments or the relevant delegated authorities from both departments 

7. Submission must be at least 6 weeks before intended transfer date 

8. NO MOVEMENT WITHUT A LETTER SIGNED BY THE DELEGATED AUTHORITY 

(in terms of interprovincial NO MOVEMENT if the GDE Head of Department has not 
signed )



IMPORTANT  

❑ SUMISSION 

• ALL DOCUMENTS LISTED IN THE CHECKLIST  must be submitted to the 
relevant HRP office in the district office. 

• Approval is directed to the district office. The principal/line manager collects from the 
district and issues to the applicant 

❑ WITHDRAWAL

• Withdrawal of  approved transfers must be made in writing to the delegated authority 

• The withdrawal of an approved transfer must be made within 5 working days after 
the receipt of the approved transfer 

• NO withdrawals must be made during leave or school holidays 

• Withdrawal of cross transfers will only be considered when there is an agreement 
from both applicants

• An applicant may not withdraw on more than two occasions  



TRANSFER CHECKLIST
Documents Responsibility Attached 

Documents 

Yes No

A • A letter signed by the applicant (s) providing the reasons for 

requesting a transfer.

Applicant

• A letter signed by the relevant Senior Manager or the School 

Principal and SGB recommending that the educator or an 

employee should be transferred. 

Applicant

• A letter signed by the relevant receiving Senior Manager or 

the School Principal and SGB agreeing that the educator or 

an employee should be transferred into their school or an 

office.

Applicant

• Comprehensive CV and original certified copies of 

qualifications. 

Applicant

• Supporting documents (eg ID, SACE, HPCSA certificates) Applicant

• Verification of consent forms (criminal check, ID verification, 

Qualifications) and Form 29 ( Only applicable to educators or 

employees who have direct contact with school learners).. 

Applicant



THANK YOU

DANKIE 

District HRP for queries  

roseline.vaughan@gauteng.gov.za

TRANSFERS OFFICE BASED AND SCHOOL BASED EMPLOYEES



Hoe kan die skooleiendom benut

word as ‘n bykomende

inkomstebron?

Mnr R van der Bergh
Adjunk Hoof Uitvoerende Beampte: FEDSAS

FINANSIËLE BESTUUR



“Elke Sent Tel”



Die benutting van skooleiendom 

(bates) om ekstra fondse te in



Agenda

• SA Skolewet (SASW)
– Plig
– Reg
– Beweegruimte

• Praktiese planne
• FEDSAS planne



Finansiële insigte

Inkomste Uitgawes Oorskot / 

Wins

Opmerkings

Meer inkomste

minder uitgawes

Minder inkomste

Meer uitgawe



SASW Art 16A – HOOF

16A Functions and responsibilities of principal of public school

(f) inform the governing body about policy and legislation;

(h) assist the governing body with the management 

of the school's funds, which assistance must 

include-



SASW Art 16A – HOOF

- (i) the provision of information relating to any 

conditions imposed or directions issued by the 

Minister, the Member of the Executive Council or the 

Head of Department in respect of all financial matters 

of the school contemplated in Chapter 4; and

- (ii) the giving of advice to the governing body on the 

financial implications of decisions relating to the 

financial matters of the school;



SASW Art 16A – HOOF

(i) take all reasonable steps to prevent any financial 
maladministration or mismanagement by any staff 
member or by the governing body of the school;

(j) be a member of a finance committee or delegation 
of the governing body in order to manage any matter 
that has financial implications for the school;



SASW Art 20 -SBL

20 Functions of all governing bodies

(1) Subject to this Act, the governing body of a public school 

must-

(a) promote the best interests of the school and strive to 

ensure its development through the provision of quality 

education for all learners at the school;



SASW Art 36 - SBL 

36 Responsibility of governing body

(1) A governing body of a public school must take all 

reasonable measures within its means to supplement the 

resources supplied by the State in order to improve the quality

of education provided by the school to all learners at the 

school.



SASW Art 36 - SBL 
(4) (a) A governing body may, with the approval of the Member of the Executive

Council-

(i) lease, burden, convert or alter immovable property of the school to provide

for school activities or to supplement the school fund of that school; and

(ii) allow any person to conduct any business on school property to supplement

the school fund.

(5) For the purposes of subsection (4), 'school property' means immovable property

owned by the State, including property contemplated in sections 13 and 55 and any

immovable property bought by a school from the school funds or donations to the

school.



SASW Art 37 – SBL

37 School funds and assets of public schools

(6) The school fund, all proceeds thereof and any 

other assets of the public school must be used only 

for-

(c) the performance of the functions of the governing 

body;



SASW – Beperkings

• Veiligheidsregulasies

• Goeie sorg

• Waardes

• Wil / Lus / “Politiek”



Bekostigbare onderwys

• Die uitdagings van ons tyd:



Bekostigbare onderwys

• Die uitdagings van ons tyd:
• Belasting – sonder voordeel

• Rentekoers

• Inflasie

• Addisionele belasting/s

• Beurtkrag

• Brandstof



“Waarde-vir-geld” onderwys

• Die uitdagings van ons tyd:
• Addisionele personeel

• Art 38A

• Kernbesigheid en ander

• Klasgroote en kapasiteit

• Sport

• Nuwe behoeftes – 4IR



Eiendom, Bates, Ander

• Grond en geboue – verwant aan

kernbesigheid
• Graad R en voorskool

• Nasorg

• Studiesentrum

• Lees-sentrum

• Ekstra lesse

• Snoepie

• Klerebank



Eiendom, Bates, Ander

• Grond en geboue – nie-verwant
• Uithuur van saal – ad hoc

• Kerk – langtermyn kontrak

• Playball / Karate / Diensverskaffers (OT / Spel / Spraak / lees)

• Kaskardag / Wildsfees / Wynfees

• Merksentrum

• Sportgeleenthede



Toestemming van LUR

www.fedsas.org.za



Alternatiewe

• Die beste plan is vol klasse – Kern besigheid

• Die geheim van google / FB – oë op skerms

• Advertensie-borde

• Jou gemeenskap is ‘n “bate” – geen LUR toestemming



• Sim4schools

• Brhino balls

• Eenmalig / deurlopend

• Enkel wins / aanhoudende passiewe inkomste

FEDSAS Alternatiewe



An innovative fundraiser 

with passive and perpetual 

income for schools



FEDSAS Alternatiewe

• Sim4schools

• Brhino balls



Finansiële insigte

Inkomste Uitgawes Oorskot / 

Wins

Opmerkings

Meer inkomste

minder uitgawes

Minder inkomste

Meer uitgawe



Finansiële insigte

• Batebenutting kan lei tot meer reserwes

• Verlaging in uitgawes – meer reserwes

• Meer effektiewe uitgawes – meer reserwes



Opsomming

• Ons het ‘n plig

• Ons het ‘n reg

• Ons het ‘n plan

• SBL portefeuljes – Tradisioneel of nuut



Dankie



MIDDAGETE



Mnr R van der Bergh
Adjunk Hoof Uitvoerende

Beampte: FEDSAS

KURRIKULUMBESTUUR

ChatGPT in Skole





Die implikasie van 

ChatGPT (KI) 

vir skole (en 

die skoolbestuur)



ONTWRIGTING
Effektiwiteit

CHAT GPT

REAKSIEFunksionaliteit

Bruikbaarheid



Oorhoofs:

• Ontwrigting-teorie

• Effektiwiteits-teorie

• Chat GPT en ander

• Funksionaliteit en 

omvang

• Ons reaksie



Opsomming:

• Wees bewus – lees/ luister en kyk wyd

• Wees (meer) gereed

• Wees “onvergenoegd” met oneffektiwiteit

• Ondersoek

• Debatteer

• Leer meer

• Reguleer

• Trek voordeel



Kollig op:

• “Blootstelling” van sektor

• Weerstand tot verandering / 

innovasie

• Soeke na effektiwiteit (“NOT”)

• Leer – in ‘n inligtingsera

• Assessering

• Selfregulering – (of nie)











Ontwrigting-teorie

• Dit gebeur konstant

• Hoe raak ons meer

wedstrydfiks?

• Hoe neem ons deel?

• Hoekom is ons so 

teen verandering?



Effektiwiteits-teorie

• Hoekom wil ons meer

effektief wees?

• Wat maak jou lewe

meer effektief?

• Wat is jou skaarste

kommoditeit?



Effektiwiteits-teorie

• Waar is die waarde

van tegnologie en/of 

innovasie?



CHAT GPT EN ANDER



CHAT GPT

• “Generative”

• “Pre-trained”

• “Transformer





WAT KAN DIT DOEN?



WAT KAN DIT DOEN?









Skep 5 keusevrae oor die lewe

van Nelson Mandela

Hoe werk xlookup in Excel



• Klas beleid

• Studiegids

• Lesplanne

• Leeruitkomste

• Assesseringsvrae

• Rubrieke

• Instruksies – infographics

• Leer oor ‘n onderwerp

• Gespreksvennoot in die leerproses

GEBRUIKE



• Som groot gedeeltes teks op

• Toets gramatika en spelling en gee 

verskillende aanslag van inhoud

• Skryf stories / grappies / en lirieke

• Doen wiskunde

• Leer Excel en ander pakkette

• Kodeer

• Skep dialog tussen twee karakters

• Maak bord speletjies

GEBRUIKE



• Sosiale media boodskappe (teks)

• Briewe

• Eposse

• Vertaling / verkort / stel anders

• Boodskap-skrywer – d6

• Raamwerke vir gids / handleiding

• Bybelstudie

ANDER GEBRUIKE



Onderwys-assistent:  Sal Khan



Ons reaksie

• Paniek en vrees

• Anti – ”alles”

• Kinders gaan “cheat”

• Huiswerk is nie

betroubaar

• Leerders gaan dom

word



Ons reaksie

• Positief

• Hoe leer ons meer?

• Hoe gebruik ons dit veranwoordelik?

• Hoe spaar ONS tyd?

• Hoe word ons meer effektief en

relevant?



WAT NOU?

Wat doen skole en die sektor?





ONS POSISIE

• Dit is hier (AI / Machine learning ens)

• Nie OF nie maar HOE? (dalk anders 

vir elke skool)

• Nuwe fokus op digitaal / tegnologie 

• Kollig op die (nie so) nuut 

• Materiaal / gespreksinoud – nuwe 

kollektiewe bewustheid en nuwe 

gemeenskappe

• Wat is dit nie? – “vel / hart” / waardes / 

etiese / voordeel



REGULEER DIT





(POLICY – POLICE)

Wanneer leer ons selfregulering?

Het ons beleid nodig om te “dink”?

BELEID / REGULASIE



WAAR LOS DIT ONDERWYSERS?













ASSESSERING

• Alle leestof verwys na verandering in assessering

• Vraag: Gee die huidige model van skool vir ons 100% resultate 

(en daarom vrees ons die nuwe)

• “Teaching to the test” – of onderrig vir diep leer en verstaan

• Najaag van punte

• Is ons kurrikulum toekomsgerig?



Die 9 R’e – wat en hoe moet ons leer

• Reading

• (w)Riting

• (A)Rithmetic

• (Algo)Rithms

• Reasoning

• Relationships

• Respect

• Responsibility

• Relevance



Gevaar

Vrees

Verban

Misken

Veroordeel

Veg die golf



Ontwrigting

Omhels

Reguleer

Leer

Debatteer

Ry die golf

Gevaar

Vrees

Verban

Misken

Veroordeel

Veg die golf





Dankie | Thank you!
Riaan van der Bergh

082 490 5790

@riaan428

riaan@fedsas.org.za

mailto:riaan@fedsas.org.za


Me. A Jacobs
Spesialis: Intermediêre- en 

Senior Fase Kurrikulum

KURRIKULUMBESTUUR

Die onderwyslandskap 2024 

en daarna 
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g ➢ Vordering  i.t.v. Wetenskap, Tegnologie, Ingenieurswese en Wiskunde 

(STEM-vakke)

➢ Kodering en Robotika, asook Mariene Wetenskappe is bekendgestel 

➢ 'n Lugvaartkurrikulum (Dept van Vervoer en die SA Nasionale 

Ruimteagentskap) 

➢ 2022 – 38 nuwe vakke 

➢ 2025 - die vakke en die nuwe kurrikulummodel ten volle geïmplementeer 

➢ 26 nuwe vakke as deel van die beroepsgerigte stroom 

➢ 12 nuwe vakke as deel van die vaardigheidstroom

➢ Leerders wat graad 9 voltooi het sal dan ‘n keuse hê om deur hulle 

vakkeuse te spesialiseer in ‘n akademiese-, beroepsgerigte- of 

vaardigheidsrigting.



2
0
2
1
 -

2
0
2
3

VKO – Oorname deur DBO
2021 VKO-sensus:

StatsSA se  opname dui 
aan daar tans 42 420 

VKO-programme is, wat 
leerprogramme aan 

ongeveer 1,7 miljoen 
kinders verskaf.  StatsSA 
se  opname dui aan daar 

is sowat 7,2 miljoen 
kinders van die 0-5 

ouderdomsgroep in die 
land.  Dit beteken dat 

5.5 miljoen kinders, wat 
0-5-jariges is, buite die 

VKO-net is. 

2021 Thrive by Five Index:
Kinders is geassesseer op - vroeë leer, fisiese 

groei en sosiale emosionele funksionering
❑55% van kinders is nie in staat om leertake 

te doen wat van kinders van hul ouderdom 
verwag word nie

❑28% het baie ver agtergeraak
❑25,1% toon langtermyn tekens van 

wanvoeding,  
❑27.5% voldoen nie aan die  standaard 

emosionele funksionering nie
❑33.4% voldoen nie aan die emosionele 

gereedheid van hul ouderdom nie
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• Die vordering met die absorbering van Gr R-opvoeders deur die DBO is 

kommerwekkend

• Die hantering binne provinsies verskil, veral wat betref die hoeveelheid 

Gr R- onderwysers wat per provinsie geabsorbeer word (provinsiale 

begrotings bepaal dit), asook kwalifikasievereistes vir die onderwysers 

wat aangestel word

• Uiteindelik sal alle onderwysers wat in die Grondslagfase wil skoolhou 

(Gr R ingesluit), ’n B-Ed Grondslagfase-kwalifikasie moet hê.  
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• Fase 4 vd PYEI projek 
• Sedert Des 2020  850 000 werksgeleenthede geskep
• Daarop gemik om die jeug te voorsien van vaardighede wat nodig is 

in die wêreld van werk
• Die fokus is om ondersteuning aan opvoeders te bied en om by te 

dra tot verbeterde leeruitkomste
• Meeste saam met opvoeders in die klaskamer as 

Kurrikulumassistente asook leeskampioene 
• Ook  sorg- en ondersteuningsassistente , sport- en 

verrykingsassistente en nutsmanne en -vroue
• Onder toesig van ‘n mentor
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3-Stroommodel
➢ 2017 – Die beroepsgerigte kurrikulum sou in die Vaardigheidskole geloods word

➢ Die loodsprojek sou oor vier jaar strek en in 2020 voltooi word

➢ Die volledige implementering van beroepsvakke in Vaardigheidskole sou in 2021 'n aanvang neem

➢ Geselekteerde hoofstroomskole wat toegerus is om die dienste en tegniese vakke aan te bied, sou 

vanaf 2021 die beroepsgerigte vakke in graad 8 loods en in 2022 sou dit tot graad 9 uitgebrei word

➢ Leerders wat die program aanbied, sou in die toekoms 'n Algemene Onderwyssertifikaat-

kwalifikasie as oorgangskwalifikasie ontvang nadat hulle aan die minimum vereistes voldoen het 

soos uiteengesit in die AOS-beleidsraamwerk

➢ Die AOS-kwalifikasie is gemik daaroop om leerders te ondersteun om in verskillende rigtings in die 

Verdere Onderwys en Opleiding-fase te artikuleer
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❑ 2022 – DBO onderneem om die Algemene Onderwyssertifikaat in 270 

hoofstroomskole te loods. 2025 alle skole moet op gr 9-vlak aan die AOS 

deelneem

❑ 2023 – 1000 skole met die insluiting van ALLE vaardigheidskole

❑ Die assesseringsinstrumente is ontwerp om die aanleer van 21ste-eeuse 

vaardighede met die verwagte kurrikulumvaardighede te integreer

❑ Die assesseringsmodel bestaan uit 3 komponente: ‘n geïntegreerde algemene 

assesseringstaak in die vorm van ‘n projek; gekontroleerde toetse aan die einde 

van die jaar gebaseer op die Kurrikulum; en assessering van leerders se aanleg, 

belangstelling en bevoegdhede
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Was jou skool deel van die loodsprojek?

Stuur asseblief insette aan Marietjie Behr by MleRoux@saou.co.za

mailto:MleRoux@saou.co.za


2
0

2
4

 o
n

w
a

rd
s

Assessering
FP SBA 100%

IF (Gr 4 – 7) SBA 80% (emphasis formative)

Exam 20% 

SP (Gr 8 & 9) SBA 60%

Exam 40

FET (Gr 10 & 11) SBA 40%

Exam 60%

Grade 12 SBA 25%

Exam 75%
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✓ Assessment for Learning 

✓ SA Competency Framework

✓ Learning Recovery Program (LRP)

✓ PIRLS & Nasionale Leesstrategieë



AfL



…about 60% of children have not 

learnt most of the letters of the 

alphabet by the end of grade 1.

By the end of grade 2, more than 

30% still don’t know all the letters of 

the alphabet. 



Assessment OF learning vs Assessment FOR learning

Summative Formative



Which bus driver would you prefer to travel with?

A
Not really sure of the route or 
possible road closures

Doesn’t check bus before leaving

B
Know destination and passengers

Familiarise with route

Check oil, water en fuel

before leaving



Success Criteria (SC) indicate the evidence a learner must provide to 

demonstrate successful achievement of the learning intention (LI)

Learning Intention Success Criteria

We are learning to 
write a persuasive 
argument

• State the reason for your writing
• Express your point of view
• Use paragraphs
• Use facts to back up your argument
• Use emotive language









Major Challenges  
a) Low levels of language competency. Only 50 to 60 percent of primary

school learners meet basic reading and math proficiency. (Kenya’s

per-capita income level is about a quarter of South Africa’s, yet nearly all

primary school children are proficient in literacy and numeracy)

b) Low levels of participation and performance in MST, given the need for

competencies in these areas for economic participation and development

in a rapidly evolving global and local technological environment

c) Skills mismatches between schooling, tertiary education and world of work

d) Low levels of skills development for Earning Capacity competencies in an

economy with limits on growth potential to absorb all school-and tertiary

education leavers

e) High levels of violence and indiscipline in schools
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SA Competency Framework
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Learning Recovery Program (LRP)

➢ ATP – work to be taught & learnt  - weekly/fortnightly
➢ The pace set by the ATP is standard across all classrooms
➢ The pace at which learners learn the prescribed concepts and 

skills (L4) is different
➢ Differentiated teaching needed
➢ Teachers often feel a tension between moving on to new work 

to complete what is required and ensuring that their learners 
are achieving adequate levels of competence and have sufficient 
practice

➢ Teachers need to make decisions – ready to move on
➢ They need support in making these complex decisions and in 

dealing with the impact of their decisions
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Learning Recovery Program (LRP)
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Learning Recovery Program (LRP)
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PIRLS & Nasionale Leesstrategieë

➢ 2016 - 78% of Grade 4 children couldn’t read in any 

language despite being in school for four years (800 

days) of schooling

➢ 81% of grade 4 learners are unable to read for meaning

➢ 56% of Grade 6s can’t read for meaning at a Grade 4 

level
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CAPS vs RATP

➢ CAPS is beleid

➢ RATP is minimum vereistes

➢ Assesseringsbeleid

➢ Pas aan vir SASAMS

➢ Moenie jouself of jou onderwysers bloot stel nie, werk saam met 

die PDO







In summary

❑AfL

❑LRP

❑Competency Framework

❑Reading

❑Robotics, coding etc. 





JOU ONDERWYSERS
Jou belangrikste bate



Did you know that the human 

brain’s capacity is limitless – that’s 

great right? 

BUT … did you also know that a person is likely to remember 
only 25% of a presentation after 24 hours?



“We are all worms. 

But I do believe that I 

am a glow-worm.”

~Winston Churchill



Lynette Beer
Motivational Speaker

PERSONEELBESTUUR

Leiers en hulle tempramente



BEDANKINGS



VEILIG RY!
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