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Purpose

The purpose of the revised phase plan and revised annual national
teaching plans is to:

ensure that meaningful teaching proceeds during the revised
school calendar.

enable teachers to cover the essential core content in each phase
within the available time.

address assessment overload to recover time loss.
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* To assist teachers with guided pacing and sequencing of curriculum
content (core skills and knowledge) and assessment during each of the 4
terms via suggested mapping of content and assessment for 10 weeks.

 To assist teachers with the different forms of assessment. (oral, practical
and written) ----- SBA Guidelines

* To ensure that learners are sufficiently prepared for the following years in
terms of attaining the skills, knowledge, attitudes and values.



CURRICULUM
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Curriculum

Retain core content in each grade i.e. content that will serve as the
building block for the next grade/phase.

Process of review is preceded by a content mapping across
grades and the phase.

Remove content that is a duplication, irrelevant or does not
support the core.

Process may also have involved re-organisation of the curriculum
content.

Ensure coherence (quality) and progression of content within and
across phases. This is paramount (It means the interests of the
child is important) 2

940U
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* |t is essential that the content in each grade effectively prepares
learners for the subsequent grades and is adequately (sufficient)
supported by content in previous grades.

* Current prescribed textbooks and DBE workbooks (LTSM) should
remain relevant and usable as a primary resource. The pages of
the DBE books is also included in the R ATP

 Based on the nature of the subject, collaboration across phases
(working together as a team) may be required, to ensure that
there is coherence (consistency) and progression across phases.
(Making everything smoothly)
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A light review process, not a curriculum redesign process. ( The
curriculum didn’t change)

Interim (temporary) measure ( A period of time between the old
Curriculum and the new)
R-ATP)- not an end in itself.

Intended to address weaknesses in the current R-ATP, not to create
something entirely new.

Remain in place until strengthened curriculum is implemented (2025), and
so changes made should be workable for 2023 - 2024

940U



LIFE SKILLS -
CAPS DOCUMENT
What is Life skills?
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What is life skills?

The Life Skills subject is central to the holistic development of learners. It is concerned with the social,
personal,

intellectual, emotional and physical growth of learners, and with the way in which these are integrated.

In the Curriculum and Assessment Policy Statement (CAPS) the subject Life Skills in Foundation Phase
(Grades R-3) has been organised into four study areas:

Beginning Knowledge,

Personal and Social Well-being,

Creative Arts and

Physical Education.

Life Skills has been organised in this way in order to ensure that the foundational skills, values

and concepts of early childhood development and of the subjects offered in Grades 4 - 12 are taught
and developed in Grades R-3.

S

Beginning Knowledge and Personal and Social Well-being are integrated
in the topics.

Life Skills is a cross cutting subject that should support and strengthen
the teaching of the other core Foundation Phase subjects namely

! 0 Languages (home and First Additional) and Mathematics.




Specific Aims

The Life Skills subject is aimed at guiding and preparing
learners for life and its possibilities, including equipping
learners for meaningful and successful living in a rapidly
changing and transforming society.

Through Life Skills learners are exposed to a range of knowledge,

skills and values that strengthen their:

o physical, social, personal, emotional and cognitive development;

o creative and aesthetic skills and knowledge through engaging in
dance, music, drama and visual art activities;

o knowledge of personal health and safety;

o understanding of the relationship between people and the
environment;

o awareness of social relationships, technological processes and
elementary science.




Explaining the life skills study areas
1. Beginning Knowledge and Personal and social Well-being

1. Beginning Knowledge

The content and concepts of Beginning Knowledge have been drawn from
Social Sciences (history and Geography);

Natural Sciences and Technology. The key concepts and skills relating to
these disciplines in the curriculum at the Foundation Phase level are
detailed below:

Social science concepts, conservation, cause and effect, place, adaptation,
relationships and interdependence, diversity and individuality, and change;
Natural Science concepts; life and living, energy and change, matter and
materials; planet earth and beyond,;

Scientific process skills, the process of enquiry which involves observing,
comparing, classifying, measuring, experimenting, and communicatina:
Technological process skills, investigate, design, make, evaluate, | Plane
communicate. -
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1.2 Personal and Social Well-being:

Personal and Social Well-being is an important study area for young learners
because they are still learning how to look after themselves and keep themselves
healthy.

This study area includes social health, emotional health, and relationships with
other people and our environment, including values and attitudes.

The study area Personal and Social Well-being will help learners to make
informed, morally responsible and accountable decisions about their health and
the environment.

It addresses issues relating to nutrition, diseases (including hiV/AIDS), safety,
violence, abuse and environmental health.

Learners will develop the skills to relate positively and make a contribution to
family, community and society, while practising the values embedded in the
Constitution.

Learners will learn to exercise their constitutional rights and responsibilities, to
respect the rights of others and to show tolerance for cultural and religious
diversity in order to contribute to a democratic society.




2. Creative arts
2.1 Creative Arts exposes learners to four art forms: dance, drama, music and the visual arts.
The main purpose of Creative Arts is to develop learners as creative, imaginative individuals,
with an appreciation of the arts.

It also provides basic knowledge and skills to be able to participate in creative activities.

Foundation Phase learners are inherently creative and play is their natural way of learning in the &
arts.

Learners should be guided to use their natural inclinations to use their imagination, manipulate
and work with materials, move and make music and tell stories.

Learners should explore and develop their creative ideas based on their personal experiences,
using their senses, emotions and observations.

The focus of the learning should be on the development of skills through enjoyable,
experiential processes, rather than on working towards highly polished products in each term.
The introduction of these creative skills is essential in refining and controlling the gross and fine %
motor skills.
Creative Arts aims to create a foundation for balanced creative, cognitive, emotional and social
development.

In the curriculum, Creative Arts is organized in two parallel and complementary streams - Visual
Art and Performing Arts (Dance, Drama, Music).
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2.2 Visual arts

Visual Arts develops sensory-motor skills and fine and gross motor co-ordination
through the manipulation of materials and the mastery of a variety of art techniques.
two-dimensional (2d) work aims to enrich the learner’s experience of the real world
through visual and sensory stimulation, discussion and questioning, and through
encouraging the drawing of the physical body in motion: climbing, running, sitting,

lying.

There is no ‘right’ way to draw, and learners should be encouraged to express
themselves freely, without fearing criticism. three-dimensional (3d) work develops

the concept of shape in space through joining pieces of clay, gluing or
pasting of paper onto paper, cutting shapes, folding, tying and
wrapping. The formal application of one or more of the art

elements should be incorporated into each visual arts lesson.

This means that learners should use and talk about lines,

shapes and colours.
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3. Performing Arts

Performing Arts in the Foundation Phase allows learners the opportunity to
creatively communicate, dramatise, sing, make music, dance and explore
movement. Through the performing arts, learners develop their physical skills and
creativity.

Performing Arts stimulates memory, promotes relationships and builds self-
confidence and self-discipline.

Creative games and skills prepare the body and voice, and games are used as tools
for learning skills. Improvise and interpret allows learners to create music,
movement and drama individually and collaboratively.




4. Physical education
The development of the learner’s gross and fine motor skills and
perceptual development is fundamental in the Foundation Phase.

Physical and motor development is integral to the holistic
development of learners. It makes a significant contribution to
learners’ social, personal and emotional development.

Play, movement, games and sport contribute to developing positive

attitudes and values.

This area focuses on perceptual and locomotor development,
rhythm, balance and laterality.

The focus in the Foundation Phase is on games and some
activities that will form the basis of participating in sports

later on. Physical growth, development, recreation and play are S‘ﬂ
emphasised. e
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The development of perceptual skills in young learners is extremely important in laying a foundation for all future
development and learning.

Perception means using the senses to acquire information about the surroundings, environment or situation.
The development of perceptual skills potentially occurs throughout all learning.

Teachers should focus on the development of perceptual skills across all four study areas, and in Languages and
Mathematics as well.

The following are key perceptual skills that teachers should pay attention to:

Perseptual skills in Life skills = Accurate visual perception enables the learner to read, write

Visual perception the ability to see similarities, differences and details

Visual discrimination the ability to remember what the eyes have seen

Visual memory interpreting information through the ears

Auditory perception - ability to hear similarities and differences in sounds

Auditory discrimination to remember what the ears have heard and the correct sequence

Auditory memory the hands and eyes working together when performing a movement

Hand-eye co-ordination , the hands and eyes working together when performing a
movement

Body image complete awareness of one’s own body

The full list is on
page 12 in the
Caps document

Laterality Crossing the mid-line



OVERVIEW
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The framework, which was consulted
with key stakeholders in the sector,
proposes a revised school calendar and
curriculum reorganization and
trimming, as some of the strategies to
create opportunities for curriculum
recovery.



In the context of the framework for the school
curriculum recovery plan whose primary aim is
to ensure that the critical skills, knowledge,

values and attitudes outlined in the. CAPS are
covered over a reduced time per'i:;d.\

“Knowledge is theoretical,
where as skills are

The purpose of curriculum oractical”
reorganisation and trimming is to:
1. Reduce the predicted curriculum to manageable
(adaptable) core content including skills, knowledge,
attitudes and values so that schools have sufficient
room for deep and meaningful learning.




2. Define the core knowledge --research-based
teacher-tested curriculum that engage students,
skills & attitude to be taught and assessed more
exactly so that it provides guidance and support
to teachers;

3. Align curriculum content and assessment to
the available teaching time;

4. Maintain the alignment in the learning path for
learners, without compromising learners
transition between the grades;



The curriculum trimming and
reorganisation maintain and
support the foundational
principles of the National
Curriculum Statement (NCS)
Grades R - 12 as stated in the
Curriculum and Assessment
Policy Statement (CAPS)

9.,A0U

The main focus was
to present a planning
tool to inform
instruction during the
remaining school
terms (years)



The Grades 1-3 R-ATP for 2023-2024 are each inclusive of the
following

Grade R - 3 Phase Overview shows progression of the Topics with the grade
specific skills and knowledge.

Grade specific Term 1 - 4 OVERVIEW that features the following:
« Management plan and time allocation for the hours in Language per week.

« Suggested daily (weekly) scripted skills and knowledge to teach for a 10

week term.

 The onus is strictly on the teacher’s professional judgement to manage
the content well and to ensure that the learners understand and can
master the required grade specific content.

* The teacher must plan for good consolidation (merging) and revision of
the work taught for understanding and mastery.




Annual Teaching
Plan 2023-2024
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Content areas

Core skills and knowledge
Previous knowledge

Resources

DBE Workbook lessons
Assessment for learning
Assessment (Informal & formal)
ATP can be used as a weekly
planning document



Summary: Content

No R-ATPs What changed?

1 Provision of 4 terms in one One complete document for the year instead of

document one per term.
2 Phase Overview Strengthened, to ensure building blocks are in
place across phases.
3 Grade Overview Term 1 -4 Strengthened, filled the gaps to ensure substantial
pathways for good teaching within and across
content areas.
4 Classroom management plan Unchanged
5 Content area weightings Unchanged
6 Resources Unchanged
7 Suggested DBE workbook Strengthen with more details for consolidation and
Activities deep teaching practice.

8 Assessment: More emphasis on AFL that takes place alongside
Formative: AFL Assessment for teaching that the teacher must be aware of actual
learning learning happening.

Summative: AOL Assessment of
Learning



Recovery ATP Requirements

During this phase and addressing the importance of social
distancing and staying healthy, Life Skills will address social
health, emotional health and relationships with other people and
our environment, including values and attitudes.

Holistic development of the learner and keeping them grounded,
is key.

Life Skills is the vehicle to develop learners holistically and
address psychosocial support. It keeps learners grounded and
provides a safe space where learners sing, dance and do
movement.

Whilst it develops important skills as a foundation for learning, it
provides an outlet and is therapeutic.

The importance of Life Skills must be consciously considered
daily.



Recovery ATP Requirements

Summary: Reorganisation of content topics

*Knowledge, skills, values, and attitudes within
each Life Skills study areas were reorganised and
incorporated into the COVID 19 curriculum trimmed
document.

*The content is therefore mapped out for each
subject and grade, setting out the knowledge, skill
and content to be covered per week and per term.
|t sets the foundation for integration for Home
Language



Recovery ATP Requirements

Focus: Holistic Development Grade R

*All aspects of Grade R, including the classroom
environment and teaching and learning practices, should
promote the holistic development of the child.
Development that is an integral part of emergent literacy
and numeracy includes cognitive and perceptual motor
development as well as emotional and social development.
*All the aspects can be developed through stories, songs,
rhymes, finger and sand water play, educational toys
including boardgames, construction and exploration
activities(imaginative play, outdoor play and “playground
games”)




Life skills
R ATP 2023-2024
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Time allocation of study areas in life skills in Foundation
Phase

The per term time allocation for Life Skills is 60 hours per term for
Grades R to 2, and 70 hours per term for Grade 3.

This means that in a 5-day week cycle, Beginning Knowledge and
Personal and Social Well-being will be taught for 2 hours a week,
Creative Arts for 2 hours, Physical Education for 2 hours in Grades R
to 2, and Beginning Knowledge and Personal and Social Well-being
will be taught for 3 hours a week,

Creative Arts for 2 hours and

Physical Education for 2 hours in Grade 3.



1.4.1 Foundation Phase

(a) The instructional time in the Foundation Phase is as follows:

SUBJECT GRADE R GRADES 1-2 GRADE 3
(HOURS) (HOURS) (HOURS)

Home Language 10 8/7 a7

First Additional Language 2/3 34

Mathematics 7 T

Life Skills 6 T

= Beginning Knowledge
= Creative Arts
= Physical Education

= Personal and Social Well-being

TOTAL




Time allocation of study areas in life skills in Foundation Phase

TOTAL TIME TOTAL TIME
GRADES R-2 ALLOCATION GRADE 3 ALLOCATION
PER TERM PER TERM
Beginning 2 hours perweek | 60 HOURS Beginning 3 hours perweek | 70 HOURS
Knowledge and Knowledge and
Personal and Personal and
Social Well-being Social Well-being
Creative Arts 2 hours per week Creative Arts 2 hours per week
Physical 2 hours per week Physical 2 hours per week
Education Education

These components are fundamental in the holistic development of the learner and should be covered in the Grade
R-3 curriculum either daily or weekly.



PLEASE NOTE THE FOLLOWING WHEN TEACHING THE MORE
PRACTICAL STUDY AREAS (NATURAL SCIENCE, TECHNOLOGY,
CREATIVE ARTS AND PHYSICAL EDUCATION) OF LIFE SKILLS

* PLAY, is the most important pedagogy in Foundation Phase and
cannot be neglected. This within COVID adherences.

e Learners need to feel that they belong and part of a group as this
foster as sense of belonging and acceptance, especially in these
times.

e Creative Art, Singing and movement is a form of therapy to
counteract the stresses which may be present. Psycho-social and
emotional support is one of our priorities.

* In most cases some activities have either been omitted or adapted
to adhere to social distancing. ACTIVITIES MAY BE ADPATED to suit
the context



GUIDELINES FOR SCHOOL-BASED ASSESSMENT:
* This will be a continuous, informal process through observation and mostly
practical in nature. Learners are to have multiple opportunities before any
formal recording or code is given.

* Beginning Knowledge and Personal well-being may be a written
assessment, however topics which included practical such as recording
weather, plant growth, making a plant holder can be used as an assessment
for both Life Skills and Home Language. Similarly, an art piece and ‘talking’
about your art piece can be used both for CA and Oral...Listening and
Speaking.

Use a rubric (one for each) with specific descriptors for each of the skills
and outcomes specific to the product (oral and the art piece)

* Use the SBA Guidelines — You may adapt some of the rubrics.

Thank you for your dedication and drive to prepare our learners to be
competent readers, critical thinkers and problem solvers.



FOUNDATION PHASE ANNUAL TEACHING PLAN GRADE 1, 2 & 3: LIFE SKILLS
GUIDELINES ON HOW TO USE THE ADJUSTED CURRICULUM FOR LIFE
SKILLS IN FOUNDATION PHASE:

ﬁi’%
;a |

- Life Skills is the backbone to teaching and learning in Foundation Phase This
fact cannot be emphasized strong enough. It enables “deep teaching ana'a
learning” when learners use the vocabulary, created Shared reading and
writing texts, dictionary sKkills, creative writing and so forth.

* Beginning Knowledge and Personal and Social Well-being in the Life SkKills =.
curriculum are organized into topics. The use of topics is suggested as a |
means to integrate the content from the different study areas where possible
and appropriate. Selected Life Skills topics in the CAPS for term 1 to 4 need to
be covered

e The Life Skills Curriculum for Term 1 to 4 is summarised in this document.

AO
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As in Term 2 to 4, the document includes Skills and Values, Core concepts and knowledge as well as
possible resources to be used which is not included in CAPS.

« Life Skills content has been scaffolded in a coherent, simple manner across the aIIocatedﬁweeks 1{] 3
each Term. l

A
Four weeks has been allocated for ‘Readiness” for Grade 1 which includes Perceptual development for

learners who may not be ready for the formal curriculum.

« Learning and teaching will continue after 2 weeks using the Topic as set. Read-aloud, Shared reading,
games, sing along, puzzle building continues as in the Topic “Me”. *

* Your Grade 1 context will determine whether some learners will need longer than 4 weeks and those
few learners can continue the “Readiness “Programme” at the same time with teaching. i

« YOU MAY ADJUST THE WEEKS TO TEACH THE LIFE SKILLS TOPICS IN TERM 1 depending on how
many weeks your learners needed to “catch up”.

« Grade 2 to 3 has an allocated 2 weeks for Baseline and orientation. You may use Term 4 Topics if you
need to catch-up in Languages.

YOU MAY ADJUST THE WEEKS TO TEA:CH THE LIFE
SKILLS TOPICS IN TERM 1 depending on how many weeks your learners needed to “catch up”

AO g
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%_j( basic educaton
FOUNDATION PHASE ANNUAL TEACHING PLAN GRADE 3: LIFE SKILLS L

GRADE 3 REVISED TEACHING PLANS: LIFE SKILLS

e

WEEK 1 WEEK 2 WEEK 3 WEEK 4 WEEK 3 WEEK & WEEK 7 WEEK B WEEK 9

WEEK 10

DAILY COVID-19 MEASURES:
Daily hygiene routines are to be strictly followed:

Femind leamers of the daily roufine.

Encourage learners o siay at home: when il

Learners are io wear masks every day. Maskes are only to be removed and placed in a =afe place while they are eating.

supenize enack and lunchiime.

Teach them to cover thair mowth and noss with a flexsd clbow or Bssue wihen coughing or sneezing. Disposs of the used fissus immediatehy.
Wizzh hands with soap and water often or sanitize your hands

: Keep your distance - Teach leamers aboul social distancing and how o grest without touching.

1o cultivaie compassion, increase resilience while: bullding a safe environment and caring for others.
to lzamers’ anxstfies with lowe and care.

in & regular routine to keep the abnormal situation adapted o a “new normal™.

TEACHERS TO ENSURE THEIR OWN SAFETY AND THE SAFETY OF THEIR LEARNERS IN THEIR OWN CONTEXTS

a@nd clean frequently touched sufaces or (S table spoons of gk to 1 lite of waler) toys, siationery, objects, eic. Introduce this praciice as rouiine.

/

Technology e.q. imestigations, design, enquiry skils, efc. Ensure that vwocabulary developrnent iz imentonally incuded fo improve language.
Creative Ars [Visual Arts and Performing Arts] should be integrated wery strongly with Languages.

Knowledge content knowlsdge =.9. comprehension pisces: “reading for meaning”™, stories, poames sic.

of Covid-19, social distancng, what and when to report to whom, discussing when a friendfamily member pass away, sic.

Beginning Fnowiedge and Personal and Social Well-being activies should address key concepis and skills relating to Socal Science, Natural Soence and

* Physical Education will be mplemenisd for one hour per wesk, the 2™ hour will b2 uiilized for reading of Personal and Social Well-being and Beginning

» Ewery Life Skills keszon will commencs with @ S-minuis lesson bassd on making keamers aware of Covid-19 addressing washing hands, healthy habits, symptoms
= Leamers are expecied o compleie the DBE workbook actvities and one or tiwo writien activibes or practical per week in a class workbook for BE and PSW
PLEASE NOTE: EXECUTIVE FUNCTIONS CONTROL AND REGULATE COGHITIVE AND SOCIAL EEHAVIOURS 1S NOT WRITTEN INTO CAPS BUT THESE

SKILLS ENABLE LEARNERS TO CONTROL IMPULSES, PAY ATTENTION, REMEMBER INFORMATION, PLAN AND ORGANISE TIME AND MATERIALS
AND RESPOND APPROPRIATELY TO SOCIAL AND STRESSFUL SITUATIONS, THUS IMPERATIVE FOR LEARNING. PLEASE READ MORE ABOUT THIS.
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FOUNDATION PHASE ANNUAL TEACHING PLAN GRADE 3: LIFE SKILLS '-E-' RESPUSLIES BF S0USH Afams
_ WEEK 1 WEEK 2 WEEK 3 WEEK 4 WEEK 5 WEEK 6 WEEK 7 WEEK B WEEK 9 WEEK 10
ORIEMTATION | ORIENTATHOM HEALTH KEEPING MY KEEPING MY RIGHTS AND w
TCIFIGE. I NE | /BASELINE | ABOUTME | ABOUTME | FEELINGS | PROTEC- | popysare | BoDYsaFe | RESPONSIE RESPONSIE
SKILLS AND s To cshow B To show = Sali- * Salf = |dentify s Abilityto  |» ldentify = Ability to = |dentify = |dentify
VALUES: regpect, love | respect love respedt recpect = Compars practice danger report abuse [+ Compare » Compare
= Compare and znd « Sequential |e Calendar ® Commidni- bagic Szt |+ Communi- & COaTiTri- * Respect » Respect
= Observe acceptance acceptance events dates/ cate aid cats cate = Tolerance » Tolerance
= Communicate s To ETo = ldentity years! * Healthy
= |dentfy/ demonsirate | demonstrate * Sequential Sxpression
ldenbty SKAVE SKAVE svents
= Abality to . - |dE=I'I1j|.'§|"
» Recpect
* Tolerance eic.
CORE s Orientafon | = Orientation | = Dates and | » Research | = Understan |»  Know- s Knowl-sdoge | = Knowledge * Understand = Underztan
COMCEPTS & to rules and to rules and egenis I Azk d-ing own ledogs of of of contacts o rightts d others’
E KMNOANLEDSGE proosdures procedures | * Record aduits feciings what to profecing and what to and rights and
ia * Bacshne » Bazaline = Record = Expressio do if oneself do responsibil- responsibili
@ REMEMEER to n of imjursd ies fies
El' always be aware M feefings
= of activities to
“a promote )
=< | EXECUTIVE Baseline
H FUNCTION -
L] Wiorking memo /\/\/\Y
E Imhibitory caks
=L Seffrequ
=
E PRE- eptual » Percepiual = Percepiual  |» Percepiual |+ Percepiual  |» Pencepiual |« Percepiual » Perosphusl = Perceptual » Perospiual
oy | KNOWLE il skille ckills ckills ckills ckills skills skills ckills skills
E = Everyday = Everyday = Pyeryday = Pyeryday = Pyeryday = Fyeryday  |= Everyday = Everyday = Eyeryday = Everyday
oo knowiedge wrcwledee knowledge knowledge knowledge knowiedge | knowledge wrnowledgs knowiedge knowledge




So, what exactly is executive function?
Executive functioning skills are mental skills that allow
us to manage every aspect of our lives!

Attention, problem solving, flexible thinking, working
memory, self-control, and even emotional control are
executive functioning skills that allow us to manage day-
to-day tasks, stay safe, and get things done.

When executive functioning is a challenge, you’ll see
trouble with planning, prioritization, organization, and
staying on a task.

Behavioural inhibition or emotional inhibition are part of
executive functioning too.

https://www.facebook.com/ExecutiveFunctioningToolbox/



Executive Functions

~ “Executive functions are the cognitive
abilities that control and regulate most
of what we do in day-to-day life.

~ Executive functions include the ability
to initiate, plan and organize, set goals,
solve problems, regulate emotions,
and monitor behavior.”

In a typical day, do you ever have to...

*pay attention to something (even if it’s totally boring)?
signore the things that distract you from the thing you have
to pay attention to?

*hold several pieces of information in your head at the same
time?

-stifle impulses to say or do things that could get you in
trouble?

-change what you’re doing in response to a change in
circumstances?

Teach
these

focus important
cognitive

['S

# planning

e

B organization
Q cognitive flexibility
working memory

(© time management

/i\ self-control

LeftBrainBuddha.com



Skil  |Whatitis = |Academic Example Social/Emotional Example

Inhibitory
Control

Cognitive
Flexibility

The ability to hold
information in our mind
while we think about it.

The ability to suppress a
thought or idea, to refrain
from doing something we
otherwise would.

The ability to change our
mindset when the rules
of the world around us
change.

Holding multiple aspects of a
problem in mind and keeping
track of where we are in a multi-
step solution.

Not leaping fo the first possible
solution but questioning
assumptions and considering
other alternatives.

When our onginal approach to a
problem doesn’t work, finding
other approaches. Looking at
problems from different points of
view and being able to change
direction based on new
Information.

Holding someone else’s point of
view In mind, comparing and
contrasting it to other points of
view, considering alternative ways
to respond.

Not blowing out the candles on
someone else’s birthday cake. Not
blurting out “That's stupid.” when
you disagree. Also, deferring
gratification (longer term).

Looking at personal experiences
from different points of view and
being able to change direction on
the basis of new information.




FOUNDATION PHASE ANNUAL TEACHING FPLAN GRADE 3: LIFE SKILLS

basic educadon

d ity
= 5
o o Legaivani
L i i
U F i G BOUTH AR

i Fohwatioe=

COMNTENT: = Baseline HL  pBaseline HL « Timeline P An = Thingsthat @ Bazicfirst |= Weare = How to = | =amers’ = Righiz and
CAPS & & of own life interesting make me aid not zafe report abuse | rights and responsibili
Mzfhematics | Mathamatics - ncludes object from happy and pracices with Nobs: This responsibilit e of
REMEMBER to  |= CAPS — kCAPS — date of my past — thingsthat | in EVEryone topic should ies others
am be awsre Erevious Previous year h"'th.. Show and make me situations = Rules to forus on the - H]gh‘tg a|-'|-j _In cur
of actiities to year b SKAVE of 7 = = = suchas | keep my prevention of | responsibilit community
promote SKAVE of I school, at = Recogni- nose body zafe physical and ies of _inthe
Executive Term ? least one £ing bleeds, * Trusiing cexual abuse | Oers '
Functioning- interesting feelings - animal “Yes' and - At home
Working coversd fact such as bites, cuts | o' - BAf echool
Inhibi anger, fear, | and bumz | feelings
; WOy, * Basic = How o
- ATTENTIONAL _ |5 [ pmoe [0,
= Good hygiene - | any form of
TFLEXIBILITYZ | mpn | o | ==
EXpress fowching
what we other
OPTIMAL USE l.Copy a series of letters: rrrrrrhhhhhh. feel peopis’s
OF DBE 2 Add these pairs of numbers: 4 and 2, 5and 5, 7 = Apclodies blood
WORKBOOKS and 3. - lhow o
RESOURCES 3.Now subtract the numbers. SOy SOy
H.Playing cards spread face up on the table: Turn Mote: Liss
over all of the even-numbered cards. pictures,
S.Now turn over all of the odd-numbered cards. stores.
rhymes,
|.Check for smooth changes in tasks. puppets and
2 Tally number of errors. mask=s-
3.Record number of verbal prompts ("Are you Home
one?” c om intin <.
all done?”), physical prompts (pointing, etc.) Languags
RESOURCES: = DBEWB = [BE WB = BE WEB = DEEWB = DEEWB = DBE WE pa. = DBE WE pg. DEE WEB pa
pg. 2-3 pg. 6-8 pg. 10-12 P 18-21 po. 22-24 26-27 28-259 30 -3
Flashcands! = 3D objects | = 30 objeciz | = Charis = Charis L = Charis = Chariz = Chariz
Viocabulary for = Video = Video = Chariz = |mwite a = ‘ideo = ‘\Video
Focus board and = Imvite a = \ideo Police
Word Wall DBE BOOK Pages nurss Officer
Library books




Legaivani

? basic aducation
FOUNDATION PHASE ANNUAL TEACHING PLAN GRADE 3: LIFE SKILLS N RS soun asmca

RELIGIOUS AND OTHER SPECIAL DAYS CELEBRATED BY THE COMMUNITY SHOULD BE DISCUSSED AS THEY OCCUR THROUGH THE TERM

INFORMAL + The activiies must be observed and assessed during daily leszon activies in Life Skills. Also note SKAVs that is developed and mastered for Home Language
ASSESSMENT: and Mathematics.

+ Witien activities can be given.
= Skills, knowisdge application, attitude and values are not meant to be an assessment activity but rather should ensure that ers are gfiorded opportunities to

demonsirate these ckills orally, practically and in written form.
* This must be done infommally and ongoing.

SCHOOL REFER TO DBE SBA Guidelines
BASED

T
w =y




BEGINNING KNOWLEDGE

>

basic educaon

Luspadwani
Masi Fobm gine

FOUNDATION PHASE ANNUAL TEACHING PLAN GRADE 3: LIFE SKILLS VR PERUSLIS OF M0 AR,
WEEK 1 WEEK 2 WEEK 3 WEEK 4 WEEK 5 WEEK 6 WEEK T WEEK 8 WEEK 9 WEEK 10
CAPS ORIENTATEON! | ORIENTATION! FEELING HEALTH KEEPING | KEEPING | RIGHTS AND | RIGHTS AND
TOFICS BASELINE BASELIME ABOUT ME ABOUT ME S PROTELC- MY BODY | MY BODY RESPONSI- RESPONSIEL
THO SAFE SAFE BILITY -LITY
SKILLS AND e Tio Shuo s Tio chow = |dentify = |dentify Mo Mo natural Mo natural Mo = The con- = The: con-
Val UES: respect love respect, love = Compars = Compare natural ink ink natural situaiion cifuation
= Srientifc 20 and = Representin | « Representin link link * Children's = Children's
= Technological | Tp demon- * To - _ in
Processshi®e | opope ciave | demonctrate chronclegical | o mnniogical
= Sengraphecal SHA order ) order
sk:lsf = Communicate o Communicate
= |[naguiry
= |nisrpretaion
=alues
= Aftihudes
REMEMBER to always be awars of activiies o promois Executive Functiening:
Woerking memory, Inhibiicry controd and Seif-regulaiion
CORE = Orientation o |« Ceentation to ® Lnderctznd & Linderstand = Fnow-ledgs = [ nowledas
COMCEPTS & rulez and ruk=s and tirme amnd that the Gme of righis and of rghiz and
KMNOWLEDGE: procedurss procedures change in your life iz how to how to
* Bazaline * Bazeline = Reprezent time part of your EXEfCisE EXEFEEE
chronolog- History these these
cally
= Acoording to
events
CONTENT = Baszcline HL & |= Baseins HL & | = Timeline of = An interesting = Children's = Childrer’s
CAPS Mathematics Mathemafice owm life - ohject from right= right=
= CAPS — = CAPS — inciude dats my past — = Every child = Every child
ENSURE Previous year | Previous year of birth, Show and tell has a right to has a right to
OPTIMAL USE SKAVS to SKAVE to starting basic basic
OF DBE Term covered | Term covered school, at - AUtrition,
WORKBOOKS least one shefier, health | opeiter,




r
«Social
Sciences
« Matural

Sciences
* Technology

A
Beginning
Knowledge
-
Creative
*Visual Arts Arts
* Performing Arls
= fMusic
*Dance
*Drama J
o

Figure 3 The Knowledge domains in Life Skills

[ =« Personal Health
* Emotional Health
= Helationships with

Peaple and the
Environment

Personal
and Social

Well-Being

Physical
Education -Perceptual and
Locomotor

development
+«Rhythm
-Balance
k Laterality

S40U

Scientific
proses
skills

vt
3

d



Personal and
social
well-being

Scientfic
process skills

Beginning
knowledge
and personal
and social
well-being

——— Technological
concepts proses skills

MNatural
science
concepts

Technological

Life skills ¢
process skills

technology &
information
media

communication &
collaboration

decision making &
problem solvmg

creativity
& critical
thinking

responsibility & participation &
innovation negotiation




Geographic
skills




40 Reasons Ho use, Inquiry-based learning
@ lrev_Mackenzie \_A-’@ 53! viaduckworth

Nurture student Empuu&r student B Increase motivation
opassiuns " 6 voice ¢ honour ‘»ﬁﬂ s Oa.no{ engagement

@-Sﬂlve. the prob|ems ks w @

of tomorcow in the Genius Hour -—Q: Eocler ;o — .
classrooms of toda y 'gﬁ%.' m%TiMl- o Qs curiosi .
»

v

; e
to take ownership avcr{bl@ % e-regah 5"”3 perseverence,

ana{ a love ’
9 Enable students 2 . for learning e:'z*

+heir own Iearnfng and
reach their gua.l.s 0 Deepen understanding sal-F-reguln:Hnn

(, ks the ‘o g0 beuond mtmnrizing

.F rra 5‘Fﬂ-a+f-g and content G Make research
mPnr'I'ance: . evel
of askins \:”i} m meanmgﬁnl { develop

ﬂnod q'ug,;g'ﬂnﬂs S'I'fﬂﬂs rES-Eﬂ.fC-h S k-i I IS

cowth mindset ¢ _
9 mag




" What is Inquiry

v
Ba wd L rn inso Inquiry-based learning p x
ea o :
Reflect j @skuuestlons
A way of teaching and learning that is \_ _
primarily student directed. Students explore, x |ﬂ€IUII'U-BaSEd v
investigate, research, study, and pursue A learning 8
topics based on curiosity to increase their

understanding of the world

g P I Kids need to play and manipulate parts

and pieces for everything they learn to
link with prior knowledge and
experiences. Simply put, inquiry-based
learning prompts a child with a question
and allows them to test the hypothesis in
a risk-free environment.




Values and
attitudes

ATTITUDE
Know why *

Commitment

SKILLS

Etadim Kolehkoy

Knowledgze Conditicn of being aware of something {facts or concepls)

Abilities based on performance measurad in time and precision

Attitudes Feclings, emotions, beliefs, or values about something

Know how e Know what

1 000 venfues. com




FOUNDATION PHASE ANNUAL TEACHING FPLAN GRADE 3: LIFE SKILLS

W

basic education
imgmivar

Masi Feb o gfine

L OF RO TH AR

interesting carne and health cars
fact social and social
- My frst tooth SEFVICEs a5 senices as
- My first step wedl as the well as the
- First day at :?"Tmb& right 1o be
play schodl from maltreat- Em'”te':te"
ment, negledt,
abuse and ﬁ:’fﬂ
degradation™ .
abuse and
Q degradabon”™
RESOURCES: 998 = DBE WBpg |* 30 objects «DEEWE |[»20 objects » Flazhcards- | » Flash-
Flaghcards/ 23 pg 59 Viocabulary cards-
Vocabuiary for = 3D ohjects = 3D Vocabuary
Focus board and ochjecis
Word Wall
Library books
WEATHER: WEATHER TO BE TAUGHT UNTIL LEARNERS CAN INDEPENDENTLY OBSERVE THE WEATHER AND CHANGE THE ICONS DAILY.

THE WEATHER CHART SHOULD BE UPDATED DAILY THROUMGHOUT THE YEAR.

= [Prediciions

=  Minimum and mazemam temperaiuns

=  Symibole (Celsius, weather forecast)
=  Cloud cover
= Complsie own weather chart - Precipita@on (rain), wind, eic. Complete own weather chari. Precipifation (rain) | wind,
INFORBAL = The pracical activides must be observed and informally assessed during dally lesson activibes in Ofz Skills_ Aleo nole SKAVE thal is developing, developed
ASSESSMENT: and mastersd for Home Language and Mathematics
= Some writien aclivies can be given.
= Zkillz, knowledge applcation, attiude and values are not meant to be an assssement activity buf ensure leaners are affordesd opporiunities o sirafe
these zkills orally and pracically.
= Thiz is mformal and ongoing AOL
SCHOOL BASED | REFER TO DBE SBA Guideines SB
ASSESSMENT: FORMAL w




basic educatom

[ T
R L OSE RO AR

FOUNDATION PHASE ANNUAL TEACHING PLAN GRADE 2: LIFE SKILLS

CREATE IN 2
Leamers o EACH hawve their owm ics cream container with their own stafionery (pitt, scissors, pencl crayons, crayons ec ) s = not possible, draw with what is avaifable

Use the Art piece as an oral and for extending to creative writing

= Formal teaching of
dirawirsg arnvd painiieg ared
other: exploring & variety x
of media

= [nbroduc:s overdapping:
b=hind, in front of x

= Varabon of paper size
and formal: encourage
working in different scale x x
amnd degrees of detal

CIREATE IM 3D (BOX SCULPTURES)
] ] ] | ] | ] ] ]
CREATIVE GAMES AND SKILLS
Orpen space at char — Teacher o be aware of lsamers — I activity is not suited for 2ome leamers do ancther acivity e.g dev sirength using chair routines
LOCOMOTOR MOVEMENT TO BE EXECUTED IN OPEN DEMARCATED SPACES- WORK IN SMALL FR GROUPS AND TURMNS- YOU MAY ADAPT THE ACTIVITIES

of izclated body parts "

SWEying

= Wamming up by focusing
on breathing &g ‘painting
with your breath’, pantng X X x X X x
e a dog’ ebc.

= Waming-up the woice and
singing songs (unison,
rouwnds and call and
response Songs) m tune x X X X X
and in tirme

= Drama games: dewsiop
mieraction and cause and x®
effect such as counfing

GEMES, Name games, efc.




PHYSICAL EDUCATION

- L -
m basic educadon

FOUNDATION PHASE ANNUAL TEACHING PLAN GRADE 3: LIFE SKILLS wﬂr e
WEEK 1 WEEK 2 WEEK 3 | WEEK 4 WEEK 5 WEEK 6 WEEK 7 WEEK 8 WEEK 9 WEEK 10
ORIENTATION | ORENTATION | oo | o HEALTH KEEPING | KEEPING "’E:E w
CAPS TOPICS BASELINE BASELINE ME ME FEELINGS PROTEC- MY BODY | MY BODY RESPONSI | RESPONSI
TIOM SAFE SAFE BILITY BILITY
SHILLS: PLAY IS THE NATURAL WAY LEARNERS LEARN AT THIS AGE AND STAGE OF DEVELOPMENT. PLAY SHOULD NOT BE WITHELD.
= Mantain socal distancing
REMEMBER to abways be | »  Activities has besn modified to maintain social distancing.
aware of activities to = The aclivities are adapied for 2 classroom situation- where owercrowding exist- allow kzamers to be keep a safe disfance outsade the dass
promote EXECUTIVE » Locomotor activifies can be practiced whilst leamers are walking in and out of class in the moming or returning from interval.
- = [Navigating safely when responding io movement mstruciions
Warking memory = [Ensurs that the lessons have the following actrdtics: warmn-up, main and cool down. You could combine some of the warming-up, locomoior and
gﬁ%gﬁm non-locomotor acivities of creafive games and skills with PE. Allow learners fo use their owm apparatus or alternatively use the apparatus n groups

on different daye to allow for sanifizing.

= Al eguipment to be wached down after every wes (1 lite of waler and 5 tablespoons of k)

PLEASE NOTE, THE THIRD TERM IN GRADE 3 IS MOSTLY LINKED TO SPORT - EVEN THOUGH ACTIVITIES HAVE BEEN PLOTTED PER

WEEK, YOU MAY CHANGE THE ACTIVITIES TO SUIT YOUR NEED ORSAND CONTEXT - You may use Performing Arts activities and

choresgraphed chair routines with mossement.

LATERALITY
= Kick mowing ball with k=ft
and right foot (individual ¥ ¥
activity) SANITISE after
WEs
RHYTHM

Add games and movement. May be combined with Creative Games

= Athletice: crouch start in
sprinEng (on your
marks... get set_.go!)







Generally the Foundation Phase timetable consists of
routine activities, free play activities indoors and
outdoors, and structured activities.

Routine and free play activities have been built into
the Life Skills CAPS document because they usually
involve learners in physical education or health
education.

The teacher should provide:
* routine, structured and free play activities for
learners that are enjoyable and manageable;

* a range of resources for routine, structured and
free play activities;

* a well-managed, child-friendly and freely accessible
environment.

All Foundation Phase learners, but Grade R learners
in particular, should not be stuck in chairs behind
desks all morning.

They rather need comfortable spaces with blankets
and cushions and workspaces with chairs and tables
in which they can play, work and move around freely.

Routine activities take place at a regular time each
day. At least ten minutes of the time allocated to
each Life Skills study area should be used daily for
routine activities e.g. the date chart can take ten
minutes of the time allocated to Beginning
Knowledge, because learners learn about the days
of the week, months and dates.

Ten minutes of the time allocated to Creative Arts
can be used for a ‘tidying up’ routine since that is
an important life skill.

Ten minutes of the time allocated to Personal and
Social Well-being can be used for weekly or
monthly health check routines, in addition to
putting away equipment and dressing in
appropriate clothing.

Routine activities include:

e arrival and departure greetings;

* toilet routine;

* birthday chart;

e date chart;

* health chart;

* preparation for creative art and physical
education activities e.g. putting on aprons, taking

off shoes;
BN
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ASSESSMENT TASK: Integrated Activities across all Life Skills Study Areas

Grade 1 Grade 2 Grade 3 Grade 2
Topic: Me Topic: Animals Topic: Space Topic: Ways we
o Draw a picture of | Group activity: Group activity: communicate
yourself and # The leamers will |+ Make a model Group activity:
write at least 3 design a poster of aspaceship [« Roleplaya
personal details. with at least 3 and give a talk story using a
Group activity: farm animals and on space travel puppet that is
« Do an action list their uses. « Roleplay: Aliens made during
rhyme singing eg from space visual arts
“Heads and » The group willdo |+  Locomotor, non- («  Demonstrate
Shoulders” a presentation on locomotor and and display
demonstrating the poster. laterality ways of
locomotor » Demonstrate movements with communication
movements.egq locomotor and miusic and through dance
body percussion rhythmic dance dance. and music
and dance movements with (singing) wsing
movements miusic (e.g. Old locomotor
MacDonald has a movements and
farm) spatial

orientation

4







Assessment SBA GUIDELINES LIFE SKILLS

The purpose of assessment of Life Skills during the Foundation Phase is to assess the
development of concepts, skills and values that will help to prepare
the Foundation Phase learner for more formal assessment during the Intermediate Phase.

Across all four Life Skills study areas the purpose of assessment is to support and encourage
the learners and to assess the learners' holistic

development. We know that learners have developed concepts and skills by observing a
learner's participation and engagement in activities related to

each of the Life Skills study areas.

1




English Home Language Grade R, 1,2 & 3
Assessment Revised National Teaching Plan

Grade R,1,2 & 3

ATP

SBA

Informal

The activities must be observed and
assessed during daily lesson activities in
Languages.

Each skill is not meant to be an assessment
activity but rather should ensure that leaners
are afforded opportunities to demonstrate
these skills orally and practically.

This must be done informally and ongoing

ASSESSMENT FOR LEARNING.

WHAT IS THE FOCUS OF THE
LESSON ?

WHAT IS COMPULSARY TO
TEACH TO DO THE FORMAL
ASSESSMENT

POA SBA
Guidelines

Formal

The activities must be observed and
assessed during daily lesson activities in
Languages.

Rubrics, checklists and writing activities
can be used.

Assessment can only take place if the
concepts have been taught and learners
had enough time to practice.

ASSESSMENT OF LEARNING
Assessment takes place on a continuous
basis in the Foundation Phase.

A bigger focus should be on formative
assessment.

Be guided by the SBA guidelines.
(Rubrics and checklists are found in this
guide.)

Rubrics are only suggestions.
Assessment can only take place on
content taught. Assessment items to be
adjusted accordingly

POA SBA
Guidelines




Assessment for Learning (AfL) is strategically planned for and completed alongside teaching.
The teacher is always cognisant of the learning taking place and keeps the record for the
learner’s progress.

Continuous assessment prevails.

The onus is on the teacher to teach well and to observe if meaningful learning has occurred.
Can the learner communicate his/her understanding of the concepts learnt and can the learner
apply his /her knowledge of the concepts learnt properly.

The teacher is vigilant (observant) and records the observations made.

Assessment for learning

(informal assessment) of Life SBA

Skills during the Foundation Formal assessment must be fair, reliable and valid. The

Phase is conducted on an assessment must reveal what the learner knows, the onus is on

ongoing basis. One good way the teacher to:
to do this is to keep an

observation book. Anything
interesting or of concern
should be noted in the

observation book and ] .
followed up each day. Use and appropriate form of assessment so that the learner’s

These notes should also knowledge and skills can be gauged and the evidence of the
include pIilmteaching learner’s achievement can be justified at all times.

and.can future
assessments

Teach and assess well for learning gains. (AfL) Skills and
knowlegde




) Assessment for learning — also
Assessment for learning described as

assessment as /earning — assess a
3 student’s comprehension and
Are we there yet ' understanding of a skill or
lesson during the learning and
teaching process.

ASSESSMENT FOR LEARNING ASSESSMENT FOR LEARNING PLAYS A VERY

IMPORTANT ROLE IN THE NEW ATP’S AND
FORMAL ASSESSMENT.

There are 5 main processes that take place in Assessment FOR learning:

1.

Teaching of the concept or skills take place during the day. Teacher’s can easily see on what level the
child is.

. The teacher can give feedback to the child about improving their learning.

. While they are busy with tasks, they will understand the knowledge and skills of the specific outcome.
. Children become more independent in their learning, taking part in peer and self-assessment.

. The teacher’s adjustment is very important. Will the child cope in the next grade?

SAOU



Assessment of learning / Formal Assessment
Steps to follow when developing a task

Use your CAPS document. Step 1: Check your Policies and guidelines

Find the assessment criteria under Formal Step 2: Decide on assessment strategy (method, form, tool
assessment activities. and techniques)

Decide what assessment criteria you want Step 3: Design a Teacher Assessment Plan (SBA)
to group together to develop assessment

activities. Step 4: Make sure of the Principles of assessment

These activities form an assessment task. Step 5: Weightings and mark allocations

. . Step 6: Cognitive levels

Reflection and re-teaching Step 7: Learning styles

Step 8: Develop your assessment tasks and tools

Step 9: Quality assurance

Step 10: Record marks (SA-SAMS)

Step 11: Analyse learner achievement to develop support
programmes for learners with barriers

Step 12: Report learner performance




Programme of Assessment
Assessment in Life Skills during the Foundation Phase is largely informal, and is on-going.

The formal assessment of each learner once per term, should
be formally recorded by the teacher. Assessment frameworks have been developed for

each Assessment Task for Life Skills Grades 1 to 3 and which are aligned to the
Curriculum and Assessment Policy Statement (CAPS).

Table 1: Suggested SASAMS weightings for Life Skills Grades R to 3

Grades R-2
(& Hours)

Grade 3
(7 Hours)

SA-SAMS weightings

Erade 1

Erade 2

Grade 3

Well-being

Beginning Knowledge
amnd Personal and Social

Beginning Knowledge
and Personal and Social

Well-being

40%%

40%%

40%%

Creative
Arts:

2 hours
per week

Performing
Arts
(PA):Music,
Dance and
Dirama

1 hour per
e e

WVisual Arts
(VA)

1 howr per
wWeel

Creative
Arts:

2 hours
per week

FPerforming
Arts
(PA):Music,
Dance and
Dramal

Visual Arts
(VA

Physical
Education

2 hours per
e e

Physical
Education

HAggregate

ITer'm1:25%

IT&rrnE:EE%




Assessment SBA GUIDELINES LIFE SKILLS

TABLE 2: Suggested recordings for SASAMS

Erade 1

Life skills Study Areas

Teaerm 1

Termm 2

Term X

Terrmm 4

Begmnmning Knowledge
Fearsonal and Social-well
Being (BKPSW)

1 Cral
{WWeather)

1 Cweail
[ By Tammily)

Cwral amd Fractical
{Flants)

Cral and Practcal
(Picture Maps)

1 Oral
[ School details)

1 Practical
(My Body)

Crral and Practcal
(Food)

Cral and Practical
WWater)

Faerforming Arts (PA)

1 Practical

1 Practical

1 Practical

1 Practical

Wisual Aorts WA

1 Practical

1 Practical

1 Practical

1 Practical

FPhysical Education (PE)

1 Practical

1 Practical

1 Practical

1 Practical

Grade 2

Life Skills Study Arcas

Term 1

Termm 2

Term 3

Term 4

Begmnmning Knowledge
Fersonal and Social-well
Being [(BKFPSWW)

1 Wirttiien (What we
nesd o live?)

Cwal and FPractical
{Healthny Linvimg)

1 Written
(Amirmals, Animals
whuich live iIm water,

Animal Homes)

1 Wirttemn
(Transport)

1 Written
[ Wy Coaniiry)

Practcail
[Feopls wiho help us)

FPracticail
(Road safety)

Fractical
(WWays we

COormTemUrscate)

Performmmg Arts (PA)

1 Prachcal

1 Practical

1 Practhcal

1 Practical

Wisual Arts (WAL

1 Practical

1 Practical

1 Prachcal

1 Practical

Physical Education (PE)

1 Practical

1 Practical

1 Prachcal

1 Practical

Grade 3

Life Skills Study Areas

Term 1

Termm 2

Term 3

Termm 4

Begmnmning Knowledge
Fersonal and Social-well
Being (BEKPSWW)

1 Fractical & Written
{ Timeliree)

1 Practcal & Wiritten
(Healtiny Liwvirg )

1 Fractical & Whritten
(Follutiomn)

1 FPractical & Written
FProducts & processaes

1 Oral amnd Writi=n
(Al about me]

1 Fracical & Wiriti=r
(Insects)

1 Fractical & Written

1 Fractical & Written
{MMatural disasters)

1 Practical & Written
Hig Book: Healthy
Habit=

1 Practcal & Wiritten
([ Lifie Copches)

1 Fractical & Whritten
(Space)

1 Practical & Written
Armimals and
cregatures that he=lp us

Faerforming Arts (PA)

1 Practical

1 Pracihcal

1 Practical

1 Practical

Wisual Aurts WAY

1 Practical

1 Practcal

1 Practical

1 Practcal

FPhysical Education (PE)

1 Practical

1 Practical

1 Practical

1 Practical




LIFE SKILLS: Programme of Assessment: Grade 3: Term 1

D\
seore” Jeomple

Study . Forms of Date
; Topic What will be assessed? Assessment Assessment tools P
55 work book
= About me Make a representation of hislher own timeline and describes an ral/Practical Ruibric : By Week 4
2 interesting obyect from his/her own past Written Rubric 5 By Week 5
g = toryboardPoster y
a
;:ng Feelings Recognise and express feelings accordingly Observation Checklist n'a
B E Health Basic first aid practices and the use of a first aid kit OrallPractical :
E E protections Basic health and personal hygiene habits Written Rubric :
=28 Keeping my = Awareness of physical and sexual abuse ) .
E:m Py sl How 1o report cbuse OralfPractical Checklist n'a
= Right and Aware of hisfher nghts and responsibilities By end of the
= Hngapﬂnsihilities Rights and responsibilities at home, school, community and Oral/Practical Checklist n'a Term
environment
e Erealﬁve games j i
E g | &skills: Non-locomaotor movements: bending, rising, reaching, co- Observation Rubric ;
5 < ND”"':'EE'T'”{UF ordinating arms and legs in 2, 3 or 4 time to music Practical SBA
Mmovements
( GUIDELINES
= o
| :: Create in 3D Clay modelling animals, dragons, pinch pots etc. Practical Rubric ] T POA
=38
L ocomotor, Movelty races, Athletics a -
a g Perceptual motor DDSEF@UDH ,
28 |Rhythm, Sponts Practical Rubric 5
= & Games
TOTAL SCORE 30
Scores will be captured on SASAMS. The score will be converted to a percentage to indicate level 1-7 for the repost card.
Teachers notes:

The content relating to Life Skills Topics will be assessed dunng the daily lessons. Exemplar checklists and rubncs will be used to record and report on each leamer’s progress at the end of each
term. Whese possible teachers are encouraged to ensure that the assessment activibies are integrated across the Life Skills. Study Areas and also whese possible these assessment activiies
should be integrated with Languasges and Mathematics lessons.




: TERM 1

GRADE 3

: CHECKLIST:

LIFE SKILLS
Knowledqge & Personal

Comments

Physical
Education

qa aae) apeson bra saweh pue
SELBAOL samaa e Bumueeg o

SIS SILLIE] 1L LR DD L
pue snouabipu euompen fed

Visual Arts

AED ynan Sipow pue SjE s e
pexakaz L siaddnd *osysewn ayew

1Sequoa pue adeys nopn au)
Jo EsausIEmE Bumoys sodo) S0 e
Lo pase) sBunued pue sBueae g oo

Creative Arts

Performing Arts

uonssng gd Apog Buisn
SO e WAL S PO LLLIEY Y

S LEAL 0L 3L B e A DL EX0]

sawfy pue sbuos wonae o)
ECAIER PUE BUS PUE SUCHSE S0

and Social Well bein

inning

Beq

=
PLIE 20000 20 L s epsuodsa
PILE SIL B LA B0 S SOy

DS E LoNs spocdag o) smol pue asnoe
[Ens pue easiyd jnoge saouy

saaaed P 1sa) 1S B SOy

sBunpa) ssaudes o abmbue) Apog pue
s puoss aeuco dde asn o) soy saouy

B LA LIS D S| S SO

Study Areas

Skills to be assessed
J Achieved
¢ Inneed of support
% Not achieved

KEY:

Date

Learner's names




LIFE SKILLS: RECORDING SHEET {rubries used for scoring): GRADE 3: TERM 1

Beginning Knowledge & Personal And Social Creative Ars Physical
Study Areas Well being Education
Activity! | Activity? | Activityd | PerformingArts | Visual Arts
: 1t | gt 1 - -
- : s | sie | xR | I %y
Skills to be assessed S 5 g8 | SEI ¥ 28 §E
T B 9= Y : =1 TG
g2 | % 5T | €9z E E
- g g 355 5 g ZEv 23
- E 2 ff g aé : 3 52 25
Score 5 § § 5 5 5
Date
Leamer’s names




LIFE SKILLS: RUBRIC: GRADE 3: TERM 1

knowledge & Personal and Social Well being

Activity

1

Beginning
2

3

4

Pasies 2 photographs

Represents 3 stages of his fher

Represents 4 stages of his fher

Represents 5 stages of his ther

Represents 6 stages of his fher Timeline

Story Board/ to represent hisher Timeline from birth to Grade 3 | Timeline from birth to Grade 3ona | Timeline from birth to Grade 3 on a from birth to Grade 3 on a storyboarnd
Ejf:'ﬂl'e_r My timeline on a on a sioryboarnd {poster wsing storyboard [poster using storyboard fposter using {poster using photographsidrawings with
meine staryboard!poster photographs (drawings with phaotographs/drawings with captions | photographsidrawings with captions captions and 3 short sentences on each
captions and 1 short sentence on each stage | and 2 short sentences on each stage stage
Activity 1 2 3 4 5
Writes and Writes a sentence of 3 | Writes and ilustrates 2 simple | Writes and illustrates 3 simple Writes and illustrates 4 well wiitten Writes and illustrates 5 complex and wedl
ilusirates & words with an sentences to describe one’s self | sentences to describe one’s self. sentences giving clear details to written sentences giving very clear details

SEMENCES on the
Topic: Al about me

illustration Abowt me

describe one's self

to describe one's self and likes and
dislikes.

Activity

1

2

3

4

Big Book/ fig Tag
book: on Healthy
hakits

Draws and writes 2
words for 1 page of a
Big Book

Makes a Big Book of 1-2 pages
ina group with illustrations and
two words on each page

Makes a Big Book of 3-4 pages in a
group with colourful illustrations
and 1 sentence on each page

Makes a Big Book of 5-6 pages in a
group with codourful illustrations and 2
complex sentences on each page

Makes a Big Book of 7-8 pages in a growup
with colourful illustrations and 3 complex
sentences on each page

Performing Arts

Activity 1 2 3 4 5
Mon-locomotor Co-ordinating arms and | Co-ordinating arms and legs on | Bending and rising arms and legs Bending rising and reaching arms and | Bending. rising  and reaching arms and
moveEments leqs on 4 ime music 4 and 2 time music on 4 and 2 time music legs on 4 and 2 time music leqgs on 3 time music

Visual Arts

Activity 1 2 3 4 5
30: Clay Models with clay simple | Makes 2 clay models of his Makes 3 clay models of his /her Makes 3 clay models of his /her choice | Makes 3 clay models of his /her chaice
madelling: objects e.q. a ball iher choice resembling form | choice resemibling form |, shape resembling form , shape showing 5-6 resembling form , shape showing 7-8
animals, dragons shape showing 1- 2 features of | showing 3-4 features of each features of each object features of each object
pinch pots each object ohject

Physical Education
Activity 1 2 3 4 5

Participation in
Movedty races,
Athletics and ball
games

Attemnpts (o participate
in short races

Participates in 2 forms of
athletics (short races, novelty
races)

Participates actively in 3 forms of
athletics (short races, relay, novelty
races , high jump and long jump)
with speed

Participates actively in 4 forms of
dthletics (short races, relay, novelty
races , high jump and long jump) with
speed and distance

Participates actively in 5 forms of
athletics (short races, relay, novelty races
. high jump and long jurmp) with speed |,
distance and height




As a foundation
phase teacher, your
most important
responsibility is +o
evsure that all
learvers can read

SA0U




Blooms are based on classifying a person’s
cognitive development, the way they think, in
different levels of complexity

Each level has easy moderate and complex

questions

c o G N 'T' V E L EV E LS The complexity of the levels are because of the

FAL

Low 30%
order

Middle 40%
order

High 30%
order

9.,A0U

different thinking connections/ combinations

HL LS that must be made
Low 40% Low 30%

order order

Middle 40% Middle 40%

order order

High 20% High 30%

order order




In every Assessment task that are develop for the Foundation Phase

the Cognitive levels is important.

think up if only you try!" o~ Theodor Seuss

and think high. Oh, the thinks you can

Brain development is part of cognitive development Geisel

Cognitive levels - Bloom’s

There are three types of domains each with its own levels.
This is where the Knowledge, skills and values come from as

Cognitive development relates to
the process of acquiring

indicated in our curriculum. There are different levels in all knowledge using reasoning,
these domains, but Blooms taxonomy only addresses the intuition, or perception relating

knowledge domain.

to thought

Evaluation
Synthesis
Analysis
Application
Comprehension
Knowledge

Characterising « Adaptation of skills
Organising « Hand-eye

Valuing coordination
Responding

Recieving

v




Bloom’s taxonomy Barrett's

Distribution of levels Distribution of levels
30%
High 20%
order Evaluation &
Evaluation & creating Appreciation
40% 40%
Medium order Inference
Analysis & application
30%
40%
Low order

: Literal & Reorganization
Knowledge & understanding

This is only a suggested proportion of different levels (refer to the four levels of demand in maths). The main thing is
that there must be a variety of the different levels, with the first 4 levels making up the bulk. Remember there can
also be easy, average or difficult questions in every level of Blooms!

AO
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Grade 3 Front page

Learner A |
name l
Grade
Term
School
District
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Formal Assessment task — Front page Grade 2

Learner
name
Grade
Term

School

District

Leerder:

GPGGC’J 2 K

Kwartaal 1 - 2023

Skool: Laerskool ML. Fick

Vak: Lewensvcardigheid:

*_

"

Finale SBA Punt

Vaardighede [eerder |Datum | Eksterne
P.n‘t, volt.ooi Moderator
06-03
Akt 21 Uitvoerende kuns /5
02-03
Akt 22 Visuele Kuns /5
0303
Akt.. 3 LiEH:lu'nH(e opvoedns )’5
0803
TOTAAL 1 35
KOGNITIEWE VLARKE 70 Vv
% Aktiwiteit, Punt.
Cac orde (Vick 2 30% 223 0 @
MiddelForde (Vi 341 | 40% 213 ()
Foe orde (Vidk 58] 30% | T @

Interne Modererering:
Onderwyser._

um:
um:
um:

atum.

o

Da

e —

Da

Pre-maoderering._

o

Da
D

Departementshoof:_

=]

Post- Moderering

Hoof

um:

=]

Da
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Learner
name
Grade
Term
School
District

Finale SBA Punt

Vaardighede

Persoonlike en Sosiale Welan —
ﬁunvunﬂskennis
1. Alles cor rny
Ernosies
Hou my |i55c|f.:|rn vei|i9
egte en
verantwoordslikheds

2. SkeFPer\de I".'UF‘IE -

Uit voerende kuns

3. SkEPPEHdE I'(UF‘IS —

Visuele l(uns

L. LiSSc amlike Opvceding

TOTAAL:

KOGMNITIEWE VL AKKE

Kog’itiewe viak

Aktiwiteits nr

L'CIE or-cle

LI, 2., £.0, &6, 7

Middel orde

L2, 2.3, 3.d, 5

Ho& orde

2.2, XL, L2

hE—EBEEEI"iI‘IS DPSBEtPBI daur:

Datamn:

Interne modereri ng:

Phe—moder-e r‘inﬂ deur‘ DH:

P r*e—moder-e ri HS cleur- GFUUthO 'F:

Post.—modere r‘inﬂ:
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Classroom management



Duties routine

Do not ignore
any negative
behavior

By aware of all
of the school
resources

Create an
atmosphere of
respect, in
which the
children feel
safe, valuable
and want to
take risks

Classroom
Management

Get the students
involved! Have
them take partin
the designing
and smooth
running of the
classroom,

v' Teach the new concept/skill

v Workbooks are close - Don’t teach the
worksheet

v Verify through assessment for learning
strategies if learners understood.

v If they did not understand, reteach in small
group with different or same strategy.

What is Classroom Management?

* Classroom management is
ways of organizing the
resources, pupils and
helpers so that the
teaching and the learning
can process in an efficient
and safe manner,




AO

wWe are all

uniaue ond Special

Some of us are hig_. some of us are smal.
Some of us are short and some of us are tall.
Some of us can 'jjr'np_. some of us can sing

We can all do .':".r::metlr"lir"lgwel. '

differen

we are all




Thanks

FOR
PLANTING
THE SEEDS
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