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CHAPTER 2 
 

ENGLISH FIRST ADDITIONAL LANGUAGE  
 
The following report should be read in conjunction with the English First Additional 
Language question papers of the November 2021 examination. 
 

2.1  PERFORMANCE TRENDS (2017–2021) 
 
The number of candidates who sat for the English First Additional Language examination in 
2021 increased significantly by 117 290 compared to that of 2020, i.e. an increase of 25% of 
the cohort.  
 
Pass rates at the 30% level over the past five years have consistently been in the 97%–99% 
range. Although pass rates at the 40% level have varied between 82,1% and 91,4% they have 
generally reflected an upward trend over the period 2017–2021.    
 
In 2021 there was an increase in the number of candidates who passed at the 30% level from 
471 072 in 2020 to 585 785, and in the number of candidates who passed at the 40% level 
from 434 080 to 529 389. This converted to a marginal decline in the pass rate at the 30% 
level from 99,2% in 2020 to 98,9% in 2021, with a corresponding decrease at the 40% level 
from 91,4% to 89,4%.  
 
The percentage of distinctions (over 80%) declined from 2,1% to 1,5%. This converts into a 
decrease in the total number of distinctions from 9 969 to 8 880.    
 
The results reflected above were despite the challenging circumstances brought about by the 
Covid-19 pandemic over the past two years which affected teaching and learning activities of 
the 2021 cohort. This appears to have been the result of creative intervention strategies by 
teachers and subject advisors as well as schools and provincial education departments. The 
resourcefulness and diligence of the above-average candidates also contributed to the overall 
performance in the subject. 
 
Table 2.1.1 Overall achievement rates in English First Additional Language 
 

Year No. wrote 
No. achieved at 
30% and above 

% achieved at 
30% and above 

No. achieved at 
40% and above 

% achieved at 
40% and above 

2017 503 151 488 572 97,1 418 018 83,1 

2018 498 959 485 112 97,2 409 878 82,1 

2019 489 072 477 560 97,6 417 871 85,4 

2020 474 718 471 072 99,2 434 080 91,4 

2021 592 008 585 785 98,9 529 389 89,4 
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Graph 2.1.1  Overall achievement rates in English First Additional Language  
  (percentage) 
 

 
 
 
Graph 2.1.2 Performance distribution curves in English First Additional Language 
         (percentage) 
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2.2 OVERVIEW OF CANDIDATES' PERFORMANCE IN PAPER 1 
 
General comments  
 
(a) There has been a decline of 11% in performance in this paper compared to 

performance in 2020.  
 
(b) There has been a slight decline in performance in Q1. Candidates who did not do well 

displayed a lack of vocabulary and a clear inability to interpret questions beyond lifting 
information from passages and visual stimuli provided. 

 
(c) Performance in the summary question showed further improvement in 2021. However, 

too many candidates were still not able to use their own words. 
 
(d) There has been a sharp decline in performance in Q3 that tests analysis skills related 

to the advertisement.   
 
(e) There has been a sharp decline in performance in Q4 that tests visual skills. 
 
(f) Performance in Q5 remains a concern. A large number of candidates could not answer 

basic language conventions correctly. Formal language teaching from Grades 8–12 
deserves attention.  

 
 

2.3 DIAGNOSTIC QUESTION ANALYSIS OF PAPER 1 
 
The graph below is based on data from a random sample of candidates. This graph might not 
accurately reflect national averages, but it should still be useful in assessing the relative 
degree of success achieved by candidates. 
 
In this sample, candidates continued to perform well in Q2 which assessed summary writing 
skills. There has been a marked decline in performance in the remaining four questions. 
Candidates achieved the lowest marks in Q5.   
 
Graph 2.3.1 Average performance per question in Paper 1 

 
 
  
 
 
 
 
 

 
 

Q Topics/Aspects 

1 Comprehension 

2 Summary 

3 Advertisement 

4 Cartoon 

5 
Language and 
editing 
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Graph 2.3.2 Average performance per subquestion in Paper 1 
 

 
 

SubQ Topic 

1.1–1.13 Comprehension 

2 Summary 

3.1–3.7 Analysing an Advertisement 

4.1–4.6 Analysing a Cartoon 

5.1–5.2 Language and Editing Skills 

 
 

2.4 ANALYSIS OF CANDIDATES' PERFORMANCE IN INDIVIDUAL 
QUESTIONS IN PAPER 1 

 
QUESTION 1: COMPREHENSION TEST 
 
Common errors and misconceptions 
 
TEXT A 
 
(a) In Q 1.1.1 performance was very good as candidates were able to lift the correct 

response to indicate the way in which new medals differ from old ones from the 
passage. 

 
(b) Many candidates struggled to answer the multiple-choice question in Q1.1.2 as they 

lacked the necessary vocabulary to deduce the correct meaning of 'clogged up'                  
from the given options. 

 
(c) Candidates fared well in Q1.1.3 as they were able to lift the correct recycled items from 

the text. 
 
(d) In Q1.2.1 candidates performed well as they were able to lift the benefits of recycling 

from the text. 
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(e) Candidates performed well in Q1.2.2 as they were able to provide the evidence from 
the text to prove the statement false.  

 
(f) Performance in Q1.3 was below average as most candidates repeated the question 

instead of explaining the meaning of the given statement. 
 
(g) In Q1.4 many candidates failed to provide an appropriate synonym from the text for 

the word 'electricity'. These candidates lacked the necessary vocabulary to arrive at an 
appropriate word which meant the same as 'electricity'.   

  
(h) Many candidates were unable to identify the two key role players in the collection of 

recyclable waste in Q1.5. 
 
(i) Performance in Q1.6 was above average.  
 
(j) In Q1.7.1 many candidates struggled to explain why 'NewLife Plastics' is a suitable 

name for the company. They simply quoted from paragraph 7 thereby demonstrating 
the inability to read for meaning and make an inference.  

 
(k) Performance in Q1.7.2 was average as many candidates merely quoted the examples 

'they will not rot, crack, bend …' instead of explaining that the benches are durable, do 
not require much maintenance or cannot be easily stolen.  

 
(l) Most candidates did not perform well in Q1.8. Candidates received 1 of the 2 marks as 

they did not mention the idea of recycling, and only referred to the need to change 
behaviour. Candidates lacked understanding of the words 'culture change' in the 
context of the text. 

 
(m) The performance in Q1.9 was below average. Most candidates provided vague 

responses without indicating their view on whether they agree or disagree that the 
inclusion of statistics makes the passage more convincing. Substantiation provided 
was tenuous.  

 
(n) In Q1.10 candidates lacked the necessary vocabulary to express themselves well 

enough to discuss the suitability of the title of the passage. Candidates merely repeated 
the title of the passage, 'RETHINKING GARBAGE' and did not link it to the passage. 

 
TEXT B 
 
(a) In Q1.11 the performance was below average. Candidates could not interpret and 

explain how 'TEAM SPIRIT' is conveyed. 
 
(b) Candidates provided a definition for 'self-confidence' instead of identifying the relevant 

illustration in Q1.12.1. Performance in this question was average. 
 
(c) Performance in Q1.12.2 was below average. Most candidates provided a definition for 

'creativity' instead of identifying the relevant illustration.  
 
(d) Candidates did not perform well in Q1.13, the open-ended question as they did not 

know the meaning of the word 'assertiveness'. They also did not have the necessary 
vocabulary to name the loud hailer/megaphone. Many candidates merely provided a 
definition for assertiveness and were unable to interpret the link between a megaphone 
and the concept of assertiveness. 
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Suggestions for improvement 
 
(a) Teachers should use every available opportunity to expose learners to various texts to 

hone their comprehension skills. These should include visual texts, good verbal texts 
as well as audio texts. If learners understand that not only the reading passage but 
also the questions have to be understood, the quality of their responses should 
improve. 

 
(b) The importance of adhering to instructions should be instilled in learners. They must 

be taught to scrutinize questions for key words and instructions, like name, explain and 
state, to ensure that marks are not lost. Furthermore, learners must be taught to 
differentiate what each instruction requires of them; for example name/list as opposed 
to explain/discuss. 

 
(c) Vocabulary can and should be built actively. Learners should be encouraged and 

motivated to engage with good texts and, while doing so, to use dictionaries, 
thesauruses and other learning aids. There is not a single aspect of this question paper 
which will not benefit from such an exercise. 

 
(d) Teachers should demonstrate and teach learners how to formulate opinions based on 

a given text in order to see a definite improvement in performance for open-ended and 
opinion questions. 

 
(e) Learners should be taught the following regarding higher-order questions: 

o Underline keywords in the question to know exactly what is demanded of you; 
o Construct your answer in clear, concise sentences with an economy of words; 
o State your point, then your explanation of your point OR an example from the text 

to substantiate your point; (P-E-E method); and  
o Provide detailed explanations.  

 
(f) Interpreting figurative language is closely related to the ability to infer. In addressing 

this skill, learners must be exposed to a variety of good texts. Only by teaching them 
to find meaning below the surface of a text (reading between the lines), will teachers 
empower their learners to perform well in the questions with a higher cognitive demand. 

 
(g) Learners should be offered frequent opportunities to answer questions of the same 

complexity as those in the final examination. They should be familiar with the skill of 
analysing and responding to a question requiring more than a simple response, for 
example when a difference between two aspects must be shown.  

 
(h) It must be expected that the reading passage in an examination will not be interesting 

to every candidate and it may contain subject matter that is not familiar to candidates. 
It is therefore essential that teachers broaden the horizons of their learners by exposing 
them to various types of reading material in class. Engaging them in topical discussions 
and teaching them to utilise the reading passage will enhance their ability to respond 
more appropriately to such questions.  

 
(i) Subject advisers should have regular workshops to assist both teachers and learners 

to master the skills required in this section of the subject. 
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QUESTION 2: SUMMARY 
 
Common errors and misconceptions 
 
(a) Some candidates did not adhere to the instruction to summarise the text into a list of 

facts on 'how to write a professional e-mail'. These candidates merely condensed the 
passage and often ended up with a summary containing irrelevant facts. 

 
(b) The absence of reading comprehension skills was identified in some very incoherent 

responses where candidates quoted haphazardly from the given passage. 
 
(c) In some cases, candidates wrote miniature essays offering innovative tips of their own, 

not adhering to the instruction to summarise using the provided passage. 
 
(d) Many candidates presented their responses in the same format as that of the marking 

guidelines, including both quotations and paraphrasing. This led to the word limit being 
exceeded, which resulted in the loss of marks.  

 
(e) Some summaries were presented in paragraph form, despite the point-form 

summaries having been set for many years now, as prescribed by the CAPS. 
Candidates were not penalised for using the wrong format; however, this very often led 
to the word limit being exceeded and the omission of key facts. 

 
Suggestions for improvement 
 
(a) The economy of word usage is a skill that needs to be mastered. Learners should be 

afforded multiple opportunities to practise the skill of summarising information so that 
they can hone this essential skill. The curriculum requires the ability to summarise 
information from early grades, therefore this skill should be well refined by Grade 12. 

 
(b) Learners should be taught that the summary must be written in full, coherent 

sentences. 
 
(c) Different ways of using one's own words to express facts identified in the text should 

be taught, for example using active/passive voice, turning a negative statement into a 
positive one, and the use of synonyms. The format used in the marking guidelines can 
be a useful teaching tool, but learners should be made aware that their final summaries 
should not contain any quotations. 

 
(d) This summary lent itself very well to the use of the imperative form. Teachers should 

familiarise their learners with this language skill. 
 
(e) Learners should be taught to master the format of the point-form summary – this is one 

aspect of the question paper that should not be intimidating at all, as it has been asked 
in this form since 2000.  

 
QUESTION 3: ANALYSING AN ADVERTISEMENT 
 
Common errors and misconceptions 
 
(a) Although questions on the target audience have been asked in the past, the term    

appeared to be challenging for many candidates who could not identify the 'target 
audience' in Q3.1 correctly. Candidates limited their responses to travellers (instead of 
adding 'who will be travelling to malaria-infected (or mosquito-infested) areas'. 
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(b) The question was well-answered by most of the candidates, however, a few candidates 
wrote two words instead of a single word which meant the same as 'each year'. The 
possible cause might be a lack of vocabulary or candidates did not read the instructions 
carefully. 

 
(c) In Q3.3 some candidates lacked the necessary analysis skills and vocabulary to 

understand and explain how mosquitoes are dangerous in the context of the 
advertisement.  

 
(d) Some candidates did not understand the meaning of 'consecutive words' in Q3.4. 
 
(e) In Q3.5 many candidates could hardly interpret the visuals in the advertisement. They 

lacked the relevant skills and/or vocabulary to describe and interpret what they saw 
(e.g. 'dotted lines', 'waves' to describe a 'route'/'travel path' which disadvantaged them. 
Spelling was one of the factors that cost them marks and it changed the meaning of 
the answer. (e.g. 'sheep' instead of 'ship'). 

 
(f) Most candidates did not perform well in Q3.6. They simply stated that the link was 

included to find information instead of being specific about what type of information, for 
example it should clearly state that it is information about 'malaria'. Candidates 
assumed that the website address is included to provide more information about the 
advertised product. This indicates that they did not study the advertisement carefully. 

 
(g) In Q3.7 several candidates gave generalised responses. They did not make specific 

reference to the message of the advertisement. Candidates could not argue and 
substantiate whether the slogan supported the message of the advertisement. 

 
Suggestions for improvement 
 
(a) Advertising skills and techniques should be taught, reinforced and practised regularly 

with learners. 
 
(b) Exercises to hone learners' knowledge of advertising techniques and terminology, for 

example 'target audience' and 'visual and verbal techniques' should be done regularly. 
 
(c) Teachers should expose learners to a variety of advertising texts to enrich their 

understanding and enjoyment of the genre. 
 
(d) Learners should be taught that not every advertisement promotes a specific product, 

but that some advertise a service, manufacturer, an idea or a lifestyle, among other 
possibilities. Being able to identify the purpose of an advertisement or any text is an 
important reading and understanding skill. 

 
(e) Frequent opportunities to interact with a variety of advertising texts will boost learners' 

self-confidence so that they will be able to evaluate the effectiveness of an 
advertisement and be less hesitant to voice an opinion in answering more demanding 
questions like Q3.7. 

 
(f) Subject advisers should have regular workshops to train teachers how to teach 

advertising skills effectively. 
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QUESTION 4: ANALYSING A CARTOON 
 
Common errors and misconceptions 
 
(a) Many candidates struggled to study and understand all eight frames of the cartoon.  
 
(b) Q4.1 was answered well. Candidates were able to interpret the use of 'Z' correctly.  
 
(c) A few candidates experienced challenges in understanding the dog's actions in Q4.2. 

This could be the result of not being familiar with dogs. The majority of candidates 
performed well.  

 
(d) In Q4.3. the performance was below average. Most candidates could not provide the 

contrast and failed to focus on both aspects when answering this question.  
 
(e) Most candidates were unable to rewrite the question as a statement correctly in Q4.4.1. 
 

(f) Q4.4.2 was answered well. Candidates were able to provide the correct synonym for 
'dinner'.  

 
(g) The performance in Q4.5 was above average. Many candidates were able to identify 

the dog as the 'personal incoming pizza warning system'.  
 
(h) The open-ended question, Q4.6, was problematic for the candidates. They struggled 

to understand the concept of humour in the context of this cartoon. Some candidates 
could not formulate an opinion with substantiation. 

 
Suggestions for improvement 
 

(a) The basic features of visual literacy must be taught. Learners must know and be able 
to explain terms like 'body language'. 

 
(b) Teachers must focus on aspects integral to the studying of the difference between 

visual and verbal clues, such as speech and thought bubbles.  
 

(c) Every character in a cartoon has meaning and learners must be encouraged to provide 
an analysis of the various characters before answering a question.  

 
(d) Developing a vocabulary to describe emotions, facial expressions and body language 

is pivotal to doing well in this question. 
 
(e) Words such as 'comparison', 'contrast', 'similarity', 'difference', 'body language', 'visual 

and verbal clues' must be used regularly in the classroom situation and beyond.  
 
(f) The language section of the question paper starts with Q3. The observation is that 

candidates treat the advertisement and cartoon questions as additional 
comprehension exercises. Finding a language question anywhere in the language 
section of a question paper should not be a surprise. Teachers must teach all the basic 
language structures and conventions as listed on pp. 46–48 of the CAPS.  

 
(g) Regular exposure to cartoons is not only an enjoyable way of teaching an abundance 

of skills, but it is also essential in equipping learners for the visual literacy section of 
the question paper. There are many visual texts available on the internet, in the press 
and in textbooks, and learners can also be invited to bring some of their own. Expose 
learners to cartoons comprising a range of frames.  
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(h) Learners should be taught to re-read the questions and their own answers to ensure 

that they have answered sensibly, and to get rid of any incoherence that might have 
crept into a response. 

 
QUESTION 5: LANGUAGE AND EDITING 
 
Common errors and misconceptions 
 
Identifying and correcting language errors has become a regular part of Paper 1, but many 
candidates seem to find it very challenging. This exercise requires reading and language skills, 
as well as some technical knowledge, but sadly some or all of these seem to be lacking in 
many candidates. 
 
(a) Q5.1.1 instructed candidates to correct the single error. Candidates often lost marks 

because they were unable to identify the error. Q5.1.1(b), which tested the use of a 
hyphen, was answered very poorly.  

 
(b) Candidates performed poorly in Q5.1.2. They did not understand the term 'italics' or its 

function.   
 
(c) Performance in Q5.1.3 was below average. Most candidates did not know how to form 

a tag question.  
 
(d) Most candidates were unable to state the correct parts of speech in Q5.1.4.  
 
(e) Responses to Q5.1.5 were sometimes completely meaningless, indicating that 

candidates did not know how to use the passive voice.  
 
(f) Candidates performed poorly in Q5.1.6. They did not know how to rewrite a sentence 

in the negative form.  
 
(g) Q5.1.7 required the plural form for the word 'seamstress'. Many candidates were 

unable to give the correct answer. 
 
(h) Q5.1.8 instructed candidates to rewrite the sentence in reported speech, but also          

embedded in this question were verb skills, the use of pronouns and punctuation. 
Candidates often lost marks because they were inattentive to some of these aspects. 

 
TEXT G 
 
(a) Q5.2.1, which tested the degree of comparison, was answered well by the majority of 

candidates.  
 
(b) Most candidates performed poorly in Q5.2.2. They did not have the knowledge and 

skills on how to combine sentences.  
 
(c) Q5.2.3 required an antonym. At Grade 12 level it is expected that candidates will know 

what an antonym is. Many candidates could not give a correct antonym to fit into the 
given sentence. 

 
(d) Many candidates could not respond correctly to Q5.2.4. 
 
(e) A lack of technical and working knowledge of tenses caused many candidates to use 

the incorrect tense instead of the future tense in Q5.2.5. 
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Suggestions for improvement 
 
(a) Learners should be exposed to texts with errors and be given guidance on how to 

correct the errors. This can be done both orally and in writing.  
 
(b) The CAPS document lists the language structures and conventions which are to be 

taught. Teachers should utilise this and remember that regular practice in applying 
these skills is essential. Some basic skills might have been taught in an earlier grade, 
but the learners need to practise regularly to retain the skill. 

 
(c) Teachers must ensure that the jargon of the language paper does not become a 

stumbling block for the learners. A candidate who does not recognise the terms 
'reported speech' or 'homonym/synonym/antonym' will lose marks even if he/she might 
unknowingly have mastered the skill to respond to a question on that aspect. 

 
(d) When preparing learners for the final examination, teachers need to plan carefully and 

include frequent exercises and class tests to monitor the learners' progress and identify 
problem areas for remediation. 

 
(e) The ability to construct a simple sentence should not be a point of contention at 

Grade 12 level. Learners must practise this skill (constructing a simple sentence) and 
they should not use words or constructions that they have not mastered well. 

 
(f) Remedial work after tests and examinations, and also after any written work, will yield 

quality feedback to learners and impact positively on their results. 
 
(g) Past question papers are useful revision tools, but they should not become a limiting 

or prescriptive source. Learners deserve to be given as many opportunities as possible 
to interact with texts from a broad range of sources. 

 
 
 

2.5  DIAGNOSTIC QUESTION ANALYSIS OF PAPER 2 
 
The following graph is based on data from a random sample of candidates. While this graph 
might not accurately reflect national averages, it is useful in assessing the relative degree of 
challenge of each question as experienced by candidates. 
 
Candidates performed least successfully in Q1 and Q4 (Cry, The Beloved Country and My 
Children! My Africa!) while they performed the best in Q2 and Q3 (Dr Jekyll and Mr Hyde and 
Macbeth). The most popular questions were Q4, Q5 and Q6.  
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Graph 2.5.1 Average performance per question in Paper 2 
 

 

 
 

 

 
Graph 2.5.2  Average performance per sub-question in Paper 2 
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Sub-question

Q Topics/Aspects Q Topics/Aspects 

1 Cry, The Beloved Country 4 My Children! My Africa! 

2 Dr Jekyll and Mr Hyde 5 Short Stories 

3 Macbeth 6 Poetry 

SubQ Topic Sub-Q Topic 

1.1–1.2 Cry, the Beloved Country 5.1 'Transforming moments' 

2.1–2.2 Strange Case of Dr Jekyll and Mr Hyde 5.2 'A chip of glass ruby' 

3.1–3.2 Macbeth 6.1 'Sonnet 18' 

4.1–4.2 My Children! My Africa! 6.2 'Alexandra' 
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2.6  ANALYSIS OF CANDIDATES' PERFORMANCE IN PAPER 2 
 
Common errors and misconceptions 
 
(a) Executing choices remained a challenge for many candidates. Questions were 

answered as presented in the question paper, with candidates entirely disregarding 
the instructions, table of contents and checklist provided in the paper.  

 
(b) Candidates wasted time with lengthy answers to questions that required a certain 

number of responses but could not be credited as only the required number of 
responses was assessed. This principle is followed across all questions and is the only 
valid and fair way to prevent the marker from choosing the best responses on behalf 
of the candidate. 

 
(c) All questions in Paper Two, including level 1 and 2 questions, require candidates to 

recall details from the text. The fact that so many candidates had difficulty responding 
to even the lower order questions, is an indication of: a lack of preparation, a lack of 
teaching, or a combination of these. 

 
(d) Many candidates struggled to respond effectively to questions testing setting                         

(e.g. Q1.1.2, Q2.1.2, Q3.1.2, Q4.1.2, Q5.2.1, Q6.2.1). They were unable to identify 
both the time and place and could often only score one of the two marks, as they were 
able to identify the place but not the time. 

 
(e) In questions where candidates were required to indicate whether a statement was true 

or false (e.g. Q1.2.2, Q2.2.5, Q3.2.1, Q4.2.4, Q5.1.3, Q6.2.6) candidates were unable 
to provide the correct statement, instead they provided alternate options to the one 
given. 

 
(f) The questions where candidates were required to state the difference in the attitude or 

reaction of characters (e.g. Q1.2.5, Q2.2.7, Q3.1.5 Q4.2.5, Q5.1.6) presented a 
challenge. Some candidates lacked vocabulary and could not understand the concept.  

 
(g) When asked to identify and/or discuss the purpose of stylistic devices (e.g. 

Q1.1.3(a+b), Q2.1.3(a+b), Q3.1.4(a+b), Q4.1.4(a+b), Q5.1.2(b+c) Q6.1.6 and 
Q6.2.2(b+c)) candidates often displayed a lack of knowledge and skills. Some could 
not identify these devices, and even more could not explain why the devices were used 
in the given extract 

 
(h) The questions on identification and discussion of tone (e.g. Q1.2.3(a+b), Q2.2.1(a+b), 

Q3.2.3(a+b), Q4.2.1(a+b), Q5.2.4(a+b) and Q6.2.4(a+b) presented challenges to 
some candidates. Some candidates could not identify the tone correctly nor explain 
why the tone was used in the lines or in the context. 

 
(i) Most candidates were unable to respond effectively to the questions testing irony               

(e.g. Q1.2.6, Q2.1.4, Q3.1.3 and Q4.1.6, Q5.2.3). Most could not identify the irony or 
use both elements to explain the irony, which is a requirement to score any marks. 

 
(j) The questions testing the state of mind of characters (e.g. Q1.1.6, Q2.1.5, Q3.2.5(b), 

Q4.1.5, Q5.2.5, Q6.2.5) were poorly answered as candidates failed to understand that 
these questions referred to the emotional aspect of the character. 

 
(k) In this year's question paper, the questions testing characterisation required 

candidates to provide character traits and to substantiate their choices based on the 
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extract (e.g. Q1.1.7, Q2.1.6 and Q3.2.6, Q4.2.6 and Q5.1.7). Some candidates 
appeared to be unable to discuss the character traits based on the given extracts.  

 
(l) Questions testing theme were once again not well answered even though the theme 

was given in the question (e.g. Q1.2.7, Q2.2.8, Q3.2.7, Q4.2.7, Q5.2.7 and Q6.2.7). 
Some candidates gave answers which were pre-prepared and then tried to make it fit 
the given question while others showed a lack of understanding of the concept 'theme'. 

 
(m) Responding to questions which required the candidate to give an opinion (e.g. Q1.1.8, 

Q1.2.8, Q2.1.7, Q2.2.9 Q3.1.7, Q3.2.8, Q4.1.7, Q4.2.8, Q5.1.8, Q5.2.8, Q6.1.7 and 
Q6.2.8) is a skill which requires knowledge and insight. Candidates had difficulty 
scoring full marks for these questions as substantiation to opinions were not given 
based on evidence from the texts or responses were mere generalisations. 

 
(n) Candidates often disregarded instructions. In some cases, it appeared that they did 

not read the entire question, but often the problem seemed to be a lack of 
understanding of the commonly used assessment terms such as 'explain', 'describe', 
'how/why', 'state' and 'discuss'. 

 
(o) In the poetry questions candidates did not know the language of poetry. They often 

struggled with figurative interpretations and lacked the ability to show how figures of 
speech contribute to the overall meaning of the poems. 

 
Suggestions for improvement 
 
(a) Learners should be taught to choose the questions based on the text they have 

studied. Teachers should expose their learners to question papers containing 
questions from texts they have not studied in the class and again in the September 
trial examination. 

 
(b) Teachers must apply the same marking principles in the lower grades. Learners must 

be taught that if they are asked for TWO points, they must choose the two points that 
are most likely to be credited. The choice can never be left to the marker as that would 
lead to innumerable unfair practices.  

 
(c) Learners cannot acquire insight into the texts without having mastered knowledge of 

the content. Even the short stories and poetry must be studied in detail and no teacher 
should expect learners to do this at home without these texts being taught and 
guidance given to learners. The short stories may be short, but the detail must be 
taught and studied – the characters in the short stories are often not very complex, but 
they are all important.  

 
(d) At Grade 12 level, learners are expected to do more than merely identify stylistic 

devices. This is clearly stipulated on pp. 31–32 of the CAPS. Teachers must ensure 
that their learners can name such devices, as well as comment on how these devices 
enrich the texts. 

 
(e) Characterisation must be taught in context – a character trait cannot be attributed to a 

character without referring to the behaviour to substantiate it. Teachers should guard 
against allowing or forcing learners to memorise lists of character traits without the 
accompanying insight into the behaviour of the characters in different parts of the text. 
Learners must be taught to identify character traits from a particular given passage and 
must have the ability to substantiate from the passage. Teachers must focus on all 
characters in a text and not only the main characters. 
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(f) Themes should not merely be memorised without insight. Teachers must show 
learners how the various themes become evident in different parts of the text, so that 
the learners will be able to identify and discuss a relevant theme in the given extract or 
the text as a whole, and also gain the skill of isolating events which support a certain 
theme from a text. Teachers must focus on all possible themes and not only the main 
themes. 

 
(g) Teachers must guide learners to discover all the layers of literature and ensure that by 

the time they sit for the final examination they appreciate that literature consists of more 
components than just plot. Background information, tone, irony and characterisation 
are aspects they must be exposed to – if they do not know this – a large part of the 
enjoyment of the text they are working with, will be lost. 

 
(h) Learners must be exposed to examination instructions and questions so that they are 

confident when they are confronted with the question paper. This will ensure that the 
jargon of the examination will not be an obstacle to their ability to answer questions. 

 
(i) Poetry must be taught on both a literal and figurative level. This must include 

background information of the poet, all poetic devices, tone and mood and how these 
contribute to overall meaning.  

 
(j) Subject advisers must have regular workshops to ensure that teachers are well 

prepared to teach the various elements. This is invaluable to the adequate preparation 
of learners for the literature examination. 

 
 

2.7  OVERVIEW OF LEARNER PERFORMANCE IN PAPER 3 
 
General comments 
 
(a) Candidates performed relatively well in this paper but the performance could have 

been better if candidates were better prepared. 
 
(b) Teachers must emphasise that this paper carries the most marks and can make a 

significant difference to the candidates' results. The fact that the paper is written 
towards the end of the examination may create the misconception that it is not 
important.  

 
(c) Candidates must be encouraged to prepare well for this paper, as the skills and 

language structures used in the first two papers can be applied here with great 
success. In addition, the formal aspects of format should be taught and studied. 

 
(d) The importance of analysing a topic or a set of instructions should be emphasised. 

Candidates are penalised if they respond only partially to a given topic, and it is often 
the result of the candidate's neglect in paying attention to every aspect of the topic. 

 

 
2.8  DIAGNOSTIC QUESTION ANALYSIS OF PAPER 3 
 
The following graph is based on data from a random sample of candidates. While this graph 
might not accurately reflect national averages, it is useful in assessing the relative degree of 
challenge of each question as experienced by candidates.  
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Graph 2.8.1 Average performance per question in Paper 3 

 
 
 
 
 
 
 
 
 
 

 
Graph 2.8.2  Average performance per subquestion in Paper 3 
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2.9  ANALYSIS OF CANDIDATES' PERFORMANCE IN INDIVIDUAL 
QUESTIONS IN PAPER 3 

 
SECTION A: ESSAY 
 
Common errors and misconceptions 
 
(a) Q1.1 was the most popular choice. It was generally understood and well answered. 

The topic was interpreted literally and figuratively. Some candidates only focused on 
'a gift' and failed to include 'every day'. 

 
(b) The second most popular topic was Q1.2. Candidates were able to write interesting 

narrative and descriptive essays on this topic.  
 
(c) Q1.3 was an accessible yet a more challenging topic. Most candidates who attempted 

it wrote excellent essays.  
 
(d) Many candidates did not interpret topic 1.4 well. They presented unusual 

interpretations of the topic, 'Natural disasters'.  
 
(e) Q1.5 required the candidate to focus on two aspects. Most candidates did well in 

addressing both aspects of saving and the future.  
 
(f) The quotation in Q1.6 has three aspects. Candidates who attempted this topic had 

challenges in focusing on all aspects in the quotation.  
 
(g) The pictorial stimuli in Q1.7 allowed for broad interpretation, both literal and figurative. 

Stronger candidates could relate to the topic, providing detail, whether in story-telling, 
descriptive or reflective essay-style writing. Candidates lost marks in the language and 
style categories. 

 
Suggestions for improvement 
 
(a) Teachers should teach their learners to analyse and interpret the entire topic so that 

all aspects are covered in the response. Learners should not be encouraged to zoom 
in on a single word in a topic. If there is any aspect of a topic about which a learner is 
uncertain, he/she should choose another topic. A practical hint is to teach learners to 
underline all the nouns/key words in a topic. If candidates had done this in Q1.6, they 
would have realised that the key words were 'right', 'easy', and 'popular'. 

 
(b) Learners must be exposed to the different types of essays and given opportunities to 

practise them. When administering SBA tasks, teachers should not neglect the aspect 
of providing learners with the opportunity to exercise choices. If they are given more 
than one option when doing a task, the learners will be able to study the options 
carefully and choose the one most suited to their experience, ability and style of writing.  

 
(c) Learners should receive guidance on how to interpret visual texts. This can be done 

by exposing them to pictures and allowing them to practise in class, even if this 
exercise does not lead to an entire essay being written every time. Learners will benefit 
as it will take away the element of surprise at finding visual stimuli in the examination, 
and it may open up a wealth of creative possibilities. 

 
(d) The aspects of creativity and originality are often the difference between a good and 

an excellent essay. Learners must be taught that it is probable that their first idea is 
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also everyone else's first idea and will therefore lack originality. Teaching learners to 
be original and creative in their writing is a challenge that teachers should embrace. It 
is often the learner with limited language ability who has a knack for thinking out of the 
box, and thus can earn some valuable marks. 

 
(e) The correct structure of an essay is important and should be taught. The planning stage 

of the essay is essential in this regard. A striking introduction and strong conclusion 
are hallmarks of good writing. 

 
(f) Editing should be an integral part of the draft stage. If the draft and final copy of an 

essay are identical, the planning did not serve the required purpose. Learners must re-
read their work and eliminate incoherence and other mistakes. 

 
(g) Concord, spelling, sentence construction and all other language skills must be taught, 

studied and used to improve writing. This can be further enhanced by using figurative 
language and rhetorical devices.  

 
(h) Punctuation is a vital part of writing, but is sorely neglected. Correct use of punctuation 

must be taught to complement writing and the execution thereof will be realised in the 
desired effect when assessing writing. 

 
(i) Learners must be encouraged to adhere to the required length of the essay. 

 
 

SECTION B: LONGER TRANSACTIONAL PIECES 
 
Common errors and misconceptions 
 
(a) Q2.1 was the second most popular choice in this section. Generally, candidates 

grasped the content of this letter very well. The content was usually a moderate to 
exceptional mark, although the language and tone used were not always appropriate. 
Many candidates used the incorrect format.  

 
(b) Most candidates answered Q2.2 very well. However, some candidates did not include 

the funeral arrangements, date of birth and death, where the person was living at the 
time of death in the obituary. Too much biographical information was included, and a 
tribute was omitted. 

 
(c) The least popular question in this section was Q2.3 (the magazine article). Candidates 

who opted for this question failed to use the correct format. The topic was relevant to 
candidates' sphere of reference as participation in sport is definitely within their field of 
expertise. The tone and register were not mastered and colloquial language including 
contractions were used 

 
(d) Q2.4 was the most popular topic. Candidates clearly understood the content of the 

dialogue and there were no digressions from the topic. Some of the candidates, 
however, used very lengthy scenarios which influenced the word count resulting in a 
poor mark. Others had a very long introduction/greeting and little was written on the 
content of the dialogue. 
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Suggestions for improvement 
 
(a) Teachers should provide their learners with correct examples of texts and formats so 

that they can prepare adequately for this section. 
 

(b) Learners should get ample opportunities to write different pieces, listen to one 
another's efforts and refine the skills they acquire. This practice should help them 
identify and create a suitable tone for the specific piece they are required to produce. 

 
(c) The CAPS document provides all the different transactional pieces that must have 

been taught by the end of Grade 12. Teachers must expose learners to all these so 
that the choice is not unfairly limited when it comes to the final examination. 

 
(d) To produce logically structured, coherent pieces, learners should be taught to plan, 

proofread and edit their work. 
 
(e) Teachers should encourage learners to adhere to the required length of the 

transactional pieces. 
 
SECTION C: SHORTER TEXTS 
 
Common errors and misconceptions 
 
(a) Q3.1 was a popular choice but important details were left out, e.g. venue, key activity 

and contact details. Most candidates confused the advertisement with an invitation 
card.  

 
(b) The diary entry in Q3.2 was generally very well answered, but many candidates who 

struggled, did so for the following reasons: they wrote TWO diary entries which had a 
BEFORE and AFTER feature; learners often did not include how they FELT after the 
good news, but just retold the story.  

 
(c) This question on directions was answered better than expected. Most candidates had 

a very sound idea of the requirements of directions. Most candidates were able to 
produce a logical and well-constructed answer with a starting point and the correct 
destination. Even though some candidates lacked the appropriate vocabulary, they still 
managed to produce sound pieces of writing.  

 
(d) Some candidates did not make use of any planning or editing, despite having done so 

in the other sections. Some went about their responses without much attention to 
correct language usage and very often these responses were either extremely short or 
exceeded the required length. 

 
Suggestions for improvement 
 
(a) Time must be spent on teaching this paper as it is weighted the most in the 

examinations. Learners must be exposed to examples of good pieces of writing which 
must be used to enhance learners' writing skills.  

 
(b) Learners must read and analyse the topic of their choice, underlining key words and 

using them to ensure that all requirements of the topic are met. 
 
(c) The formal language conventions applicable to all texts listed in the CAPS document 

must be taught, using correct and well-written examples. Learners must be given as 
many opportunities as possible to practise writing these texts. 
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(d) This section can boost the candidates' marks, as the pieces are relatively easy and, in 
many instances, they can get away with not writing in full sentences. For this reason, 
candidates must be discouraged from treating this section as relatively unimportant. 
The same attention to planning and editing should be given to this last piece as to the 
other two pieces. 

 
(e) Time management should be emphasised and practised as running out of time might 

have been the reason for candidates' lack of attention to detail. 
 
(f) Teachers should encourage learners to adhere to the required length in the shorter 

transactional pieces. 


