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How Assessment FOR Learning
fits into the whole scheme of

assessment?

The Practice of Differentiated 
Assessment



Assessment OF learning refers to as SUMMATIVE 
ASSESSMENT….

“It is the process by which teachers gather evidence in a 
planned and systematic way, in order to draw inferences 
about their students’ learning based on their professional 
judgment and to report at a particular time their 
students’ achievements”

What Is Assessment OF Learning?



Assessment is the zipper between 
Teaching and Learning

Curriculum and Differentiated Assessment



Differentiated 
Instruction

INFORMS

Differentiated 
Assessment

LEADS TO



Differentiated assessment is an ongoing process through 
which teachers gather data before, during, and after 
instruction from multiple sources to identify learners’ 
needs and strengths. Students are differentiated in their 
knowledge and skills. They differ in the ways and speeds 
at which they process new learning and connect it to 
prior knowledge and understanding. They also differ in 
the ways they most effectively demonstrate their 
progress.

What Is Differentiated Assessment?

Assessment FOR Learning
Assessment AS Learning



What is the 
teacher’s role   

during teaching?



 Imagine YOU need to got to Kimberly, by bus from Cape Town.
 You get onto the bus and the driver begins driving north towards Kimberly
 As soon as the trip starts, drivers provides information and rules about the

trip
 During the trip, the driver regularly checks if passengers are ok.
 But the drivers does not check any road signs for directions, nor the 

dashboard for  the oil, water and temperature light, nor the tyres.
 The bus reaches the end of the journey, and the driver requires all 

passengers to  leave the bus.
 The driven now checks the engine, the tyres, oil, water, etc. before the 

next trip.
 Drivers completes and submits trip log to supervisor
 YOU discover you in Bloemfontein! But now - YOU must make your OWN

way.
 Worse still – while driving, the bus gets an oil leak, which the driver 

does not notice  and the engine stalls, and you stranded;



 Imagine YOU need to got to Kimberly, by bus from Cape Town.
 You get onto the bus and the driver begins driving north towards Kimberly
 As soon as the trip starts, drivers provides information and rules about the

trip
 During the trip, the driver regularly checks if passengers are ok.
 The driver regularly checks the road signs, and even had to make a 

detour when  discovering that she took the wrong offramp.
 The driver also regularly checks the dashboard and had to stop twice: 

once to refill  the oil after noticing the oil light was on, and the second 
time to refill air after  one tyre was a little flat.

 The bus reaches its destination, and you are required to leave the bus.
 The driven now checks engine, tyres, oil, water, etc. before the next

trip.
 Drivers fills up oil, water etc depending on what was found during the 

check up
 Drivers completes and submits trip log to supervisor
 You discover that you have arrived at the correct destination, safely.



Driver = Teacher

Driving = Teaching

 Bus Instruments = Teacher observations and  

insights from learner responses and inputs

 Passengers = Learners



PURPOSE OF ASSESSMENT

Obtain evidence



Driver 1 Classroom
context

Drive north toward Kimberly Starts a lesson with specific 
objectives
Explain rules of the trip Introduces the lesson

Talks to and check if passengers are OK Engages with learners
Does not check dashboard Does not check 

effect of teaching 
on  learners

At end of journey, ask passengers to End of lesson –
learners have NOT  disembark achieved 
objective

Now check bus before next trip Summative Assessment 
before next

lesson/section

Drive completes and submits travel log Teacher records 
results and/or report

results



Driver 1 Classroom context

Now check bus before next trip

Drive completes and submits travel log

Starts a lesson with specific objectives  
Introduces the lesson

Engages with learners
Does not check effect of teaching on  
learners
End of lesson – learners have NOT  
achieved objective
Summative Assessment before next  
lesson/section

Teacher records results and/or report  
results

Drive north toward Kimberly  
Explain rules of the trip
Talks to and check if passengers are OK  
Does not check dashboard

At end of journey, ask passengers to  
disembark
Use of summative assessment  
“COMPULSORY PRACTICE”

Record and report results
COMPULSORY PRACTICE



Driver 2 Classroom context

Drive north toward Kimberly Starts a lesson with specific objectives
Explain rules of the trip Introduces the lesson
Talks to and check if passengers are OK Engages with learners
Regularly checks dashboard and takes  
action when necessary

Regularly reviews effect on teaching, and  
adjusts teaching depending on learner  
response

At end of journey, ask passengers to  
disembark

End of lesson - learners have achieved  
objective

Now check bus before next trip Summative Assessment before next
lesson/section

Drive completes and submits travel log Teacher records results or report results
Drivers fills oil, water depending on  
check up

Teachers uses results of summative assess to  
improve planning before next lesson



Driver 2 Classroom context

Regularly checks dashboard and takes

R
action when necessary a

r

Drivers fills oil, water depending on

T
check up i

Starts a lesson with specific objectives  
Introduces the lesson

Engages with learners
egularly reviews effect on teaching, and  
djusts teaching depending on learner  
esponse

End of lesson - learners have achieved objective  
Summative Assessment before next lesson/section

Teacher records results or report results
eachers uses results of summative assess to  
mprove planning before next lesson

Drive north toward Kimberly  
Explain rules of the trip

Talks to and check if passengers are OK
FORMATIVE ASSESSMENT
During the lesson, only teacher & learner –
No SMT or district advisor or Provincial official  
At end of journey, ask passengers to disembark  

Now check bus before next trip

Drive completes and submits travel log
Formative use of summative results  
After the lesson, & before NEXT lesson

SMT or district advisor or Provincial official



 YET that is exactly what we do when teaching
We teach a lesson, present content, etc, etc
 At the end of the lesson or topic or term, we 

test  learners

 But now its too late to do anything if we
discover

any  gaps in knowledge and understanding
• As we have to continue with the curriculum etc.



 Similarly, if teacher uses FORMATIVE ASSESSMENT –
 The teacher will constantly check, DURING the journey:

• how learners are doing,
• what learners understand and
• what TEACHERS needs to adjust or change DURING the lesson  

or before the topic is completed.
 By the time the topic is complete, (most if not all)  

learners would have achieved the learning outcomes OR  
the teacher will know which learners still need more  
assistance



If we think of our children as plants …

Summative assessment - simply measuring plants –
(does not affect the growth of the plants)

Formative assessment or Formative use of  
summative assessment, - feeding and watering the  
plants grow to their needs – (directly affects their
growth)



Assessment FOR
Learning

Formative  
Assessment

Formative use  
of summative  

evidence

Assessment AS 
Learning  

(Learner driven)

Assessment OF Learning  
(Summative Assessment)

AFTER T & L
Summative  
Assessment

BEFORE T & L
Diagnostic  
Assessment



Practice of 
Assessment 

FOR 
learning



You are very familiar with this in the classroom and
can implement it tomorrow already

Provincial Evaluations or Exams
1.Improve reporting format
2.Additional analysis at classroom, 

school, teacher  levels
3.Provide tools to support analysis





Grade 2 Matehematics ?? Primary School

Total Learners sampled

36

This chart provide information on the  
percentage of learners in your school that  
are functioning at each performance level:  
NA - Not Achieved; PA - Partially Achieved;  
Ach - Achieved; and Adv -Advanced.

Review the information in the table below  
to determine what knowledge and skills  
learners at the NA and PA levels need tobe  
functioning at the Achieved or Advanced  
levels.

Performance Level
NOT ACHIEVED - Learners functioning at

Specific knowledge and skills demonstrated by students:
• count illustrated pictures of familiar objects

this level demonstrate skills and knowledge • recognise familiar shapes in 2-D (on paper)
that are lower than CAPS expectations for arecognise straightforward patterns of multiples of ten visually shown on a number

at this level demonstrate an observable  
transition from concrete to abstract  
reasoning but still at the lower end of the  
CAPS expectations for a grade 2 learner.

grade 2 learner. line

PARTIALLY ACHIEVED Learners functioning • count forwards and backwards in ones
• group less than 10 objects shown in pictures and do correct division
• add 2-digit whole numbers in context-free operations that involve a single step,
• arrange given whole numbers in increasing/decreasing order
• draw and interpret pictographs
understand spatial relations in terms of the position of an object in relation to  
another in the same space

demonstrate mathematical competencies
that match the expectations of a grade 2
learner according to the CAPS document.

ACHIEVED Learners functioning at this level • calculate answers that involve understanding ‘less than’, ‘more than’ and ‘equal
to’ relationships
• interpret and apply information that is given in coded forms such as codes for
weather patterns to answer relevant questions
• understand the concept of ‘Place Value’ demonstrated in successful subtractions
of single-digit from 2-digit whole numbers
• read and make correct abstractions from a number line
• convert observations into mathematical forms to demonstrate understanding of
the “number concept”
• Estimate and compare the capacity of containers using non-standard measures
• place historical events on a calendar

ADVANCED - Learners functioning at this  
level demonstrate mathematical  
competencies that at the top end of the  
CAPS expectations of a grade 2 learner.

• estimate measurement using non-standard measures
• Estimate and compare mass of objects using scales and non-standard measures
• solve money problems that involve totals in Rands and cents
•carry out two-step calculations that involve conversions between Rands and  
cents, e.g. firstly calculating cost of items to purchase and, secondly, calculating  
change from the transaction

3%

33%

50%

14%

School / Class ABC

NA

PA

Ac  
h Feedback to  

teachers
to identify  
strengths  

and  
weaknesses  
of learners



3%

33%

50%

14%

NA

PA

Ach

Ad  
v



Differentiated 
Instruction

INFORMS

Differentiated 
Assessment

LEADS TO



Achieved
Student functions largely at ‘conceptual’ as opposed to  
‘operational’ level & can:
• operate equally well with symbols & numbers;
• make reasonable estimations of spatial dimensions & have  

‘good sense’ of proportion;
• express decimals as comm. fractions & vice versa and do  

estimations that involve both;
• solve complex problems that involve more than one  

variable, e.g. money & mass;
• support their viewpoints with valid reasons.

Information what learner know, understand and can do



Partially Achieved
26%

Achieved
27%

Advance
11%

Student functions largely at
‘operational’ as opposed to
‘conceptual’ level & can:
• do simple straightforward  

operations (+, - & x) that involve  
whole numbers;

• identify whole numbers on a  
number line;

• identify regular geometric
shapes;

• calculate area & perimeter of  
rectangles using numbers, not
symbols;

• solve problems of one-variable:  
time/money.

Student functions largely at  
‘conceptual’ as opposed to  
‘operational’ level & can:
• operate equally well with symbols  

& numbers;
• make reasonable estimations of  

spatial dimensions & have ‘good
sense’ of proportion;

• express decimals as comm.
fractions & vice versa and do  
estimations that involve both;

• solve complex problems that
involve more than one variable,
e.g. money & mass;

• support their viewpoints with valid  
reasons.

Student functions predominantly  
at ‘conceptual’ level & use  
operations to support reasoning &  
can:
• Organise & arrange both  

numbers, variables & functions  
in logical order to solve  
problems;

• work efficiently with a wide  
spectrum of real numbers;

• ‘visualise’ & operate complex
spatial transformations to solve  
problems;

• support their viewpoints with
valid reasons.

Schools Report



Gr 3 Gr 4 Gr 5 Gr 6

Halving Equivalent Fractions Equivalent Fractions

Ordering fractions:  
halves, quarters, thirds Multiplication Equivalent Fractions Ratio

Solves money problems Division Rounding off to 5

Lines of symmetry Adding Fractions Ratio

Two D shapes Problem Solving Division

Time problems (years  
and months) 24 hour time Adding Fractions

Recognises 2D shapes
BODMAS
2D shapes

Similar  
analysis  
by years  

or  
Districts



 A set of items related to a a specific topic or area of content used
to obtain evidence of what learners know, understand and/or can
do.

 Can comprise of independent items or items related to a specific passage  
or activity

 Items include both open and close ended
 Items can include performance tasks – e.g. read a sentence, or perform  

a specific task, or solve a problem

 Testlets are administered by teachers

 Testlets can be administered at group or individual level



Question
Skills/competencies assessed
Testing whether the learner is able to…

Reference (WB or WS)

1.1 Choose the correct multiple of ten. WB 2 - 5, 30

1.2 Choose the correct prime number. WS A

1.3 Choose the correct decimal. WB 94, 95, 170 - 173

2. Count forwards using decimals (to
3 decimal  places) WB 67, 68, 89

3. Rewriting a number from words to symbols. WB 7,8, 54, 102 & 103

4.1 Find the correct number value (in units).
6, 55-57, 104 & 105

4.2 Find the correct number value in (thousands).

5. Find factors of a composite number WS P

6.1 Rounding off to the nearest 100. 79, 106 - 108



Practice of Formative 
Assessment



Animal Time in  
weeks

Baboon 30
Leopard 13
Human 40
Rabbit 5
Zebra 52

Draw a bar graph to represent  
the information for new born
incubation periods (5 marks)

0

10

20

30

40

50

60

Babon Lepard Human Rabbit Zabra

Learner Response



What am we  
learning today?

Evidence I need to produce

1.To plot a  
bar graph

1.Each bar must be correctly plotted
2.Each bar must be correctly labelled
3.The x and y-axis must be labelled
4.I am not interested in spelling



Animal Time in  
weeks

Baboon 30
Leopard 13
Human 40
Rabbit 5
Zebra 52

Draw a bar graph to represent the  
information for new born
incubation periods (5 marks)

0

10

20

30

40

50

60

Babon Lepard Human Rabbit Zabra

Learner Response



Animal Time in

weeks
Baboon 30
Leopard 13
Human 38
Rabbit 4
Zebra 52

0

10

20

40

50

60

Babon Lepard Human Rabbit Zabra

X30?

?



0

10

20

30

40

50

60

Babon Lepard Human Rabbit Zabra

Add  
label

Add label

Bar
incorrect



0

10

20

30

40

50

60

Babon Lepard Human Rabbit Zabra

Please insert labels on y & xaxis
Check your bars - One is incorrect



0

10

20

30

40

50

60

X?

0

10

20

40

30

50

60

u

Add  
label

Add label

Bar
incorrect

60

Please insert labels on y & x axis  
5C0 heck your bars - Oneis 
incorrect
40

30

20

10

0

?
Feedback A Feedback CFeedback B

Take responses



FAS1. Planning and preparation that focuses on learning

FAS2. Sharing and understanding learning intentions and success criteria

FAS3. Engaging  
learners to obtain

evidence of learning

FAS4. Providing  
effective feedback

to improve learning

FAS5. Activating  
learners to support  

each other’s learning  
(Peer assessment)

o  

n

FAS6. Activating  
learners to enhance  
their own learning  
(Self-assessment)

FAS7: Reflecting and using evidence to improve teaching

What is the Formative Assessment Approach?



1. Identify “learning” from the curriculum and prepare lessons
2. Clarifying and sharing learning intentions, and success criteria with  

the learners
3. Managing effective classroom discussions, tasks, and activities that  

elicit evidence of learning.
4. Providing feedback that moves learners forward
5. Activating learners as learning resources for each other – Peer  

Assessment
6. Activating learners as owners of their own learning - Self assessment
7. Reflection for improving teaching and learning
(Derived from Heritage, 2010; Wiliam & Thompson, 2007)



Learning Intentions: what students thought they were

learning

Learning intention Teacher  
introduct
ion

What students  
thought they
were  learning
now

Clear
Success  
Criteria

We are
learning  to 
write  
instructions

Explains
process  to 
make an egg.

To to make 
an  egg

I can follow
each  step of 
any set  of
instructions

We are
learning
about
different
colors

Demonstrat
es  colors of 
a  butterfly

About butterfly I can correctly  
identify  
different
colors



Converting LOW cognitive demand into HIGHER questions







X Careless  
work

PULL UP YOUR  
SOCKS?

Use a ruler 
PLEASE!!!





Differentiating the 
Assessment strategies



Assessment Accommodations 

48

DIFFERENTIATED 
TEACHING

Differentiated 
Assessment

Mediation, Scaffolding ,
Multi-level, Flexible Grouping, Learning 

Activities, Lesson Organisations
Multiple Intelligences & Learning Styles

DIFFERENTIATED
ASSESSMENT

Alternate 
Attainment of 

knowledge

Modified 
Attainment of 

knowledge

Grade-level 
Attainment

of 
knowledge

4

Various Accommodations
Adaptation of questions, Additional Time 

Digital Player/Recorder, Braille, Computer,
Voice to Text/ Text to Voice, Enlarged Text,
Spelling, Handwriting, Medication/ food 
intake, Rest Breaks, Oral examination, 
Personal assistant, Prompter, Reader, Scribe, 
Reader & Scribe, Separate Venue, Sign 
Language Interpreter, Transcription of Braille, 
Video/ DVD recorder/ Webcam/ MP# 



Examples of Differentiated 
Assessment

MAKING:

sketch, 
visual 

portrayal, 
model.

DOING:

performance, 
demonstration of skill, 

routine, procedure, 
decision making, 
Problem-solving.

SAYING:

discussing, 
debating, 

conferencing, 
skit, role-play.



• essay
• speech
• song
• poem
• poster
• skit
• craft project
• Video
• Advertisements

Suggested Differentiated Assessment Strategies
• step-by-step 

instructions
• PowerPoint
• teach lesson
• multiple-choice*
• fill in the blank*
• creation of test or 

problems
• application to real 

life situations



Suggested Differentiated Assessment Strategies

• create a game
• write a 

newspaper or 
magazine 
article

• portfolios
• collage
• web page
• blog

model
story board
invention
notebook
photos
map
letter
experiment
Cartoon
newscast



52 Differentiated Assessments  within 
LEARNING STYLES



Suggested Differentiated Assessment Strategies
CREATE YOUR OWN

YOU will be able to 
write YOUR own 

book on 
Differentiated 

Assessment





Bridget Goosen
Bridget.Goosen@westerncape.gov.za
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